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Foreword 


1A book that fills the mind with beauty and opens the heart to what 
is lovely and lovable is a treasure forever”. It allows transmission of 
knowledge from generation to generation and from place to place. 
Books have always been our best friend and a source of learning. We 
read and write for many purposes, most of the time they are either 
social or academic. 

This manual attempts to serve the academic needs in the field of 
Special Education and Rehabilitation. Disability Studies are mostly 
dependent on western books and literature with very little being 
available within the country. An effort has been made to fill in the 
gaps that existed, by preparing the manuals that would be simple in 
approach, easy to understand and serving the students needs. We 
hope that they will prove to bean effective tool not only for students 
and teachers, but also for parents, NGOs and organizations of 
persons with disability. The manual attempts to consciously follow 
the course syllabus and in the process explore the general and 
disability specific issues. In the process of creating such specifically 
tailored manuals for the courses, there are possibilities of oversights 
or errors despite our being careful. The Council would like to invite 
your suggestions and comments so that the subsequent editions, 
revised versions can be improved upon. 

Time and again, it was emphasized that there is a great dearth 
of study material for the students as well as the teachers for the 
various diploma level courses in discipline of Special Education 
and Rehabilitation of the Council. This set the Council to take up the 
onerous task of manual preparation. Lots of effort has gone into the 
process, by the authors and the editors. Searching for the appropriate 
and relevant material that should go into the manual, readily 
understood by the trainee has been a gigantic responsibility executed 
with extreme care by the specialist team chosen for this purpose. 


(vi) 


The Council would like to thank everyone associated with this 
project for their contribution. We hope that the manuals are able to 
unlock the doors of knowledge and successfully develop an insight 
into the world of persons with disability. 


(Dr. J.P. Singh) 
Member-Secretary 
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Integrated Education 


Introduction 

Education for visually handicapped was mostly through special 
schools with residential facilities till the last century and has now 
moved towards a significant change-a change in which these 
children are educated in local schools through integrated education. 
This system of education was made possible due to the far sighted 
approach and implementation by Christoffel Blinden Mission (CBM), 
Germany. This approach has now made education possible for the 
visually impaired and changed their outlook towards life. 

Integrated education is an educational system where children 
with disabilities get an equal opportunity for education with other 
children with full participation and the needed supportive services 
which include fulfillment of their special needs. Integrated 
education for the visually impaired aims at normalizing the life 
and education of these children in the least restrictive environment. 
Namgayel (1985) points out that the word integration came froma 
Latin word, “integratus” which means to make whole or entire. It 
means to make whole or complete by adding or bringing parts 
together. 

Integrated education initiated in the year 1974 has grown steadily 
over the past few years. Working in an integrated educational set up 
is not just another teaching job within the sheltered environment of 
a classroom but should be considered a challenging responsibility, 
involving the care and welfare of the visually impaired children. 
Considered a tough educational assignment, its responsibilities are 
immense and its horizons are wide. 
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Integrated education depends on the competencies of the 
teachers who work in this field. They are the people who have to 
demonstrate that these children can be educated in regular schools 
and can be done without upsetting the normal schedule of work in 
the school. 

Objectives 
After studying this unit, the learners will be able to: 
© State the concept and definition of visual impairment. 


@ Describe the historical the development of educational 
services for the visually impaired children. 


Understand need and relevance of integrated education. 


Comprehend the merits and demerits of different models of 
integrated education. 


Concept and Definition 


Integrated education refers to the measures taken to provide 
educational resources, within the regular educational system, for 
those children who need them. The aim of integration is to avoid or 
reduce restrictions on any aspect of a child’s development, which 
might result from segregated education. 


Concept of Integrated Education 


In integrated education the role of resource and regular teachers are 
considered very important for the success of this programme, largely 
depending on the combined and coordinated efforts of both. The 
regular teacher takes responsibility of the general programme of the 
child, while the resource teacher, teaches the particular skills in 
coping with the blindness termed as the “plus curriculum”. 


Thus, integrated education aims at providing equal educational 
opportunities, allows the visually impaired and their families, 
neighbours and peers to interact socially in normal settings and 
lastly provide a natural basis for adult life experiences that they 
become contributing members in all sectors of the society. 
Definitions of the Term—Integrated Education 


In the context of disablity, integration is a process of bringing the 
Persons with different disabilities into the society. The process begins 
by physical Proximity, i.e., reduction of physical distance. It continues 
with mutual sharing of the physical facilities and progress towards 
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reduction of social distance. This reduction of the physical and social 
distance results in social integration in which the groups become 
equal partners in the community. 

According to Kristansen (1989) to be integrated means to be 
transferred from a segregated situation/setting to an ordinary 
environment, with the rights and obligations that are linked to it. 


According to Namgayel (1985) integrated education refers to 
meaningful involvement of children with disabilities into ongoing 
regular education programme to the extent feasible and beneficial in 
a given instance, with the ultimate goal being optimal academic and 
social as well as personal learning of each child. 


Historical Background—Emergence of Integrated Education in 
the West and in India 

The Centrally Sponsored Scheme of Integrated Education for the 
Disabled Children (IEDC) states to provide educational opportunities 
for the disabled children in regular schools and to facilitate their 
retention. Disabled children who are placed in special schools 
should also be integrated in regular schools, once they acquire the 
communication and daily living skills at functional level. 
Emergence of Integrated Education in the West 

Inspite of the various advantages of special school system, it was 
realized that the visually impaired children were isolated from their 
families and society. Infact, it was this single principle that made 
professionals and parents to think over the relevance and merits of 
this system. 

Scotland Project: More than a 130 years ago, the first organized 
system of integrated education was introduced in Scotland and was 
replicated in other parts of the United Kingdom. It was a venture 
well in advance of the social and educational thinking of the age 
and aimed. After a promising start the project failed due to lack of 
interest on the part of the teaching professionals and public. 

Initiation in America: Little was heard of the co-education of 
visually impaired and the sighted children, though further half- 
hearted attempts were made in England between 1860 and 1870. In 
the last decade of the 19th century, Dr. R. B. Irwin in the United 
States made the first successful attemptat the integration of visually 
impaired and sighted children in the schools of Cleveland, Ohio. 
His work obtained little publicity but he persevered with it over the 
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years. The scheme was taken up seriously in the 1930s in Maryland 
and later in Kentucky. It was after the Second World War that 
“integration” or “integrated education” gripped public imagination. 
Currently, over half the visually impaired children in the United 
States are educated in regular schools. 


Emergence of Integrated Education in India 


Integrated education received its main impetus not much through 
the initiative of teachers and social workers, as much as the response 
to the request of parents, who objected to sending their children to 
special schools far away. This coupled with the fact that it was 
much cheaper to educate a visually impaired child in a regular 
school, probably contributed to the popularity of the scheme. At the 
same time many professional workers realized that for most of these 
children, the regular school was probably, the best environment. 


Bombay Experiment: Dadar School started the first experiment 
of this nature in 1940 in co-operation with the Hume High School, 
Bombay, Halder (1943). Two bright pupils after finishing their 
elementary education in the blind school were sent to regular schools. 
One boy stood first in all his examinations in a class of 40 sighted 
children. Halder (1943) also reported that this experiment was 
started out of a local need and through economic necessity. Till then 
there was, however, no reported case of any blind child living at 
home and attending a regular school anywhere in India. 


Joint Venture: According to Chauhan (1989), the first attempt 
inimplementation of integrated education in India was made during 
1960 by the Ministry of Education and the Royal Commonwealth 
Society. for the Blind. This venture could not make much progress 
as it did not have any support of the Government. Mrs. Rehmat 
Fazelbhoy, a pioneer of integrated education in India, launched 
this scheme during June 1958 with the admission of two blind 
students in the New Activity School, Bombay. Taylor and Taylor 
(1970) also confirm of seven blind children being enrolled here in 


April 1967. 
The Palampur Experiment: Partial integration emerged in 1963. 

our visually impaired boys, ithas grown steadily and 

e than 100 boys and girls. Reference to the needs of 
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The Visnagar Project: The itinerant model of integration for the 
rural blind children was initiated during 1981 with 11 children. 
During 1990, there were 232 children enrolled in the regular rural 
schools in Gujarat. The movement spread to other areas of Gujarat 
as well, with enrolment of more than 600 children. Integrated 
education has been accepted as a component of the comprehensive 
community based rehabilitation of the rural blind. 


The Central Scheme of Integrated Education for the Disabled: 
This scheme was evolved by the Ministry of Social Justice and 
Empowerment (then Social Welfare Ministry) in 1974. In 1982 the 
scheme was transferred to the Ministry of Education (Chauhan, 
1989), The Scheme has since been revised during 1987 in view of 
the National Policy of Education (1986). With the coverage of 
education of children with disabilities in the National Policy on 
Education during 1986, the scheme was shifted to the Ministry of 
Human Resource Development. A large number of State 
Governments have already adopted the Scheme. They have 
established Administrative Cells for monitoring the Scheme. 
However, coverage of visually impaired children under the scheme 
at that time is very small. 

Ramakrishna Mission Vidyalaya, Coimbatore: Established amajor 
personnel preparation programme for promoting integrated 
education. During September 1988 about 873 children including 
644 totally blind and 229 low-vision children were admitted in the 
regular schools in Tamil Nadu. 

In Karnataka, the Divine Light Trust took the lead in training 
tinerant teachers. More than 900 blind children had been admitted 


in the regular schools in Karnataka at that time. 
The integrated education programme was initially launched in 
74 schools with intensive efforts made by the National Council for 
Education, Research and Training (NCERT). But despite these 
earnest endeavours, the number of visually handicapped children 
in integrated educational programme is hardly 4,000-5,000. 
i i ; izi Idwide demand for “Total 
Seminar of Pioneers: Realizing the worlwick rT 
Renae! the Christoffel Blinden Mission (CBM) invited 
sea i i ducation and 
representatives from innovative programmes one 
rehab an from Africa and Asia in 1978 at Bensheim, West 
Germany. This unique get-together is popularly known as “Seminar 
of Pioneers”. 
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The Pioneers after a week-long deliberations concluded, “We 
express our disappointment and frustration that in spite of all the 
knowledge available on the subject of training, rehabilitation and 
integration of the blind, very little has been achieved... particularly 
in the developing countries.” We summarize the disastrous effect of 
most existing programmes as: 

(i) economically unviable. 

(ii) socially isolating. 
(iii) psychologically stunting.” 

The Pioneers emphasized the need for integration and 
community participation with regard to education, training, 
placement and open employment. They expressed their unanimous 
belief in a new service model that assists blind clients to remain in 
their community, to cope with life and to be its accepted member. 
Initiatives in Integrated Education 


According to Stein (1995) three groups of individuals played an 
important role in initiating integrated education. 


Visually Impaired Persons Themselves: Many visually impaired 
Persons themselves were not satisfied with the system of education 
in special schools. They wanted to stay with their families and 
study in regular schools along with other sighted children. They 
took the initiative in encouraging integrated education. Most of the 
leaders of integrated education like Jagdish Patel, Lal Advani, 
Rajendra T. Vyas Ramnik Halari, Rehmat Fazelbhoy, Bhaskar 
Mehta, K. A. Thaker, Narendra Kumar, Harshad Jain, Anil Patel, T. 


Ashir Nallathambi, M. K. Choudhary, C. D. Tamboli and Anuradha 
Mohit are themselves blind. 


Progressive Teachers of the Visually Impaired: They discovered 


that special residential school system for the education of the visually 
impaired children was not the right answer to the education and 
development of these children. They felt that the visually impaired 
persons were missing a lot in life by being isolated from the 
mainstream. Hence, integrated education was initiated. 

Parents o 


f the Visually Impaired Children: Parents did not wish 
to send their blind children away from home to special school far 
away. They felt that their children would be much better off if they 
stayed in the family and ina familiar environment. They also realized 
that their blind children could be educated along with the sighted 
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with some additional efforts and they encouraged integrated 
education. 

f Stein (1995) emphasizes that one must never underestimate the 
importance of involvement of visually impaired person and their 
parents in the planning and implementation of educational 
programmes. In. fact, programmes planned with the active co- 
operation of parents are immensely successful as goals set are more 
realistic and practical. 

Objectives of Integrated Education 

Integration aims at normalizing the life and education of visually 
disabled children in the least restrictive environment, the environment 
which is as comparable to that of the other children as possible. In 
this system visually disabled children are educated with the sighted 
children in regular schools. The objectives are to: 

© provide educational opportunities and educational 
experiences for visually disabled children equal to those 
provided for the sighted. 

e allow visually disabled children to stay with their parents 
and to interact with their neighbours and sighted peers 
socially in normal settings. 

© change stereotyped responses to visual impairment in 
general and blindness in particular by demonstrating that 
visually disabled children are children first and disabled 
next. 

© develop the personalities of visually disabled children so as 

to provide a natural basis for adult life experiences in a 
manner that they can perceive themselves as contributing 
members to the socio-economic development of the society. 


Need and Relevance in the Indian Context 


member of the family 
segregated the question of re-en 
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The child being part of the family gets the feeling of being wanted. 
The bondage between the child and the family members temains 
very stable as they tend to discover that their child with disability 
has many abilities and can live a full participatory life. In the school 
the teacher becomes the teacher of all children including the disabled. 
Seeing the talents of these children, the teacher promotes positive 
attitudes in the society, which helps the child to get recognition in 
the society. Since the child is trained within the local community 
environment he understands the social pattern, expectations and 
social behaviour. This enhances his vocational rehabilitation process 
as economic independence is one of the major goals of our educational 
system. Once he is integrated in the local school system, he learns to 
adjust to the work situation. Hence, integration has a positive impact 


not only on the disabled child but also on the peers, teachers, family 
members and community at large. 


Integration emerged as the cost effective approach and 
therefore, the general education system started accepting special 
needs children in general schools. Implementation of integrated 
education programme is aimed at addressing the needs of the 
high risk children. Integration of children with visual impairment 
is rather reinforcing better educational practices in the gener al 
school system. The Centrally Sponsored Scheme being 
implemented in various states since 1974 and at present, more 
than 50,000 children with disabilities are reported to be benefited 
by this approach through 15,000 general schools. Among them, 
children with visual impairment are approximately 8,600. Still, 
there is a long way to goin realizing the objective of education for 
all children with visual impairment. Integrated education concept 
has come to stay in the educational system in India and its full 
potential is yet to be explored. 

Impetus to Integrated Education 


Integrated education received its main impetus not so much through 
the initiative of teachers and social workers alone but from parents 
of the visually impaired children too, 

who objected to sending their childre: 
schools. This, coupled with the fact 
educate a visually impaired child in an ordinary school, probably 
contributed to the Popularity of the s 


same time many professional workers realized that for a great 
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number of blind children, the regular school was probably, fromthe 
wider educational aspect, the best environment. 

Equality of Opportunities 

Sometimes one hears the question, why educate the Visually 
Impaired child when we have insufficient facilities for our sighted 
children? Whilst one can fully appreciate the problems of developing 
countries, two factors are often forgotten. Firstly, because of the very 
nature of their handicap, visually impaired children are more in 
need of help than most others. Secondly, as the general pattern of 
primary, technical and higher education moves forward rapidly, it 
is short-sighted and unrealistic, both economically and socially, to 
exclude these children. Article 14 of the Constitution of India also 
guarantees equality of opportunity. According to this article, each 
individual should have equal opportunity to get education. 


The Warning Bell 

In the next 10 to 20 years, integrated education will revolutionize 
the pattern of education for visually impaired children. Sound 
organization, effective supervision, good public relations anda large 
measure of common-sense are pre-requisites for the success of the 
integrated education scheme. It has limitations, yet it can, ina selected 
area and with keen, capable staff, bring new hope to scores of blind 
children ina remarkably short span of time. 

Models of Integrated Education—Strengths and Limitations 
India is a country with many variations in terms of geographical 
systems, and therefore, flexibility is required in meeting the needs of 


Specific interest groups. In special education too, many variations 
are needed. In serving children with visual impairment, as many as 
12 context specific service delivery models are followed by govern- 
ment and voluntary organizations. Among them, the following 


models are worth mentioning: 
Three main models of integrated education depending upon 
socio-economic conditions, geo-political environment and general 
developing countries. In some 


education system are prevalent in 
erent models has been introduced. Factors 


areas, a combination of diff : 
which influence their selection are the local incidence of blindness, 
area is rural or urban) the 


geographical scatter (whether an 
availability of teachers and local attitudes to blindness. 
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Each system has some common elements: the inclusion of small 
groups of specialist teachers. A specialist teacher is one who has 
volunteered to undergo a special course of training in the education 
of visually impaired children. She will eventually be responsible for 
teaching special skills and allied activities to blind and the visually 
children besides Providing guidance and counselling services to 
the students themselves, their non-disabled peers, regular teachers, 
administrators, parents and other members in the community. Thus, 
the specialist is the unifying force, tactfully, drawing together the 
interests of a visually impaired child, the class teacher and the school 
as a whole. Each of the systems has as its aim to promote integration 
of visually impaired children in the mainstream education. 
Resource Model 


In this educational model a visually impaired child is enrolled ina 
regular class with resource room faciliti 


books and other material in 


Std I 
2 VIC 


Resource Teacher 
Resource Room 


Regular Teacher 
Regular School 


One full time resource i 2 ee 
children in this Prog: ahs as ee fe ane SSE 


Tamme. As far as Possible, the children should 
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be distributed in different classes, preferably not more than two in 
each class or in each section. The resource room will have facilities 
for producing Braille materials and other educational aids and 
appliances for use by the students. The resource teacher is a 
consultant to both the regular teacher and the visually impaired 
children assisting them across all grades in this set up. 

Most of the integrated education programmes supported by the 
CBM in Tamil Nadu have adopted this model. All city based 
integrated education programmes generally follow the same. 

The implementing strategy of resource model varies from school 
to school because of reasons such as location of the school, 
availability of children and nature of school management. 

Resource model with residential facilities are predominantly 
focused in Tamil Nadu, while those with non-residential facilities 
are found in Orissa and Madhya Pradesh. In this modela few schools 
have now started admitting hearing impaired and mildly mentally 
retarded children as well in Tamil Nadu. 

Merits 
© The services of the 
the same location, the quanti 
much superior in this model. 

© This model is feasible when there are eight students in a 

single school. It is an extremely viable model for the urban 


schools, where established educational institutions can take 


up the responsibility of implementing integrated educational 


programmes. 

© Normal life and educ: 
the help of regular teachers, 
teacher. 

© The learning environment, 
appliances give better learning exp" 
visual loss. 

© The students with visual de 
opportunities and experience: 

Demerits 

© As resource teacher is salaried (which is generally less than 
the government scales by the NGO, he/she is not treated as 
one among the regular teachers who get the government salary. 


resource teacher is available full time in 
ty and quality of services are 


ation are gained by the children with 
peer groups and resource 


t, adequate materials, aids and 
erience for children with 


fects enjoy equal educational 
s as that of sighted peers. 
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@ When the resource teacher is available in the campus the 
regular teachers pass the work of arranging scribe, reader 
service etc., on resource teacher. 


The resource room tends to become a special school as more 
blind children are identified or enrolled. The advantage of 
low initial investment, cost effectiveness, active community 
involvement and complete integration which are the 
principle objectives of integrated education may not be 


fulfilled if the programme is allowed to become a special 
school like setup. 


© This model may not be feasible where the population of the 
blind children are geographically scattered over a wide area. 
© According to Horton (1988) this model (resource centre) is 
feasible where there are 4-8 blind/low vision children 
attending the same school. Otherwise it is not practically 


feasible since good use of a special teachers time is taken up 


to set up a resource room and as such this, may not be 
economically beneficial. 


Itinerant Model 


In this model children with vi 


sual impairment are enrolled in a 
regular school in the vicini 


ty of his own community, his needs are 


The itinerant tea 
per the predetermin 
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Merits 
© Itis most effective model of complete and true integrated 
education and is a reasonably good option for children 
residing in rural areas where a regular school already exists. 
© This model involves the family actively in the education of 
the children. Ithas been adopted by all the projects initiated 
and encouraged by Sight Savers through the National 
Association for the Blind (NAB). 
Demerits 
© There is no resource room facility in this model. Itinerant 
teacher is supposed to carry a resource kit. 
© The distance to be covered by the itinerant teacher may be 
quite impossible at times. 
© Frequency of visits varies with type of services required at 
the primary /secondary level. 
© Asitinerant teacher is not available all the time in the school, 
the needs of primary children are not fully met in time. 
© When the travel takes much time, the teacher's visit to schools 
is less frequent. 
© Accountability of his ser 
properly quantified in this model. 
Dual Teacher Model 
In this model the regular teacher assumes responsibilities of the 
classroom teacher as wellas the resource teacher. The regular teacher 
takes care of the child with visual impairment in addition to the 
regular class teaching. Among all the service delivery systems the 
dual teaching model becomes an evitable approach to educate a 
Vast majority of children with visual impairment. 


Co-operative Model 
This is an educational plan in which the visually impaired are 
enrolled witha teacher of visually impaired child ina special room 
from where he goes to the regular classrooms fora part of the day. In 
this plan the special room becomes his “home room”. The special 
teacher is responsible for his programme and it is executed in co- 
Operation with regular classroom teachers. Late beginners and slow 


learners are benefited by the co-operative plan. 


s service and tutoring hours are not 
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Combined Model 


This model can also be called as “resource-cum-itinerant model”. 
This is an educational plan which usually combines several 


programme arrangements among teachers or within one teacher’s 
activity. A district may have a comb: 
schools are under resource basis and 


Resource 
Teacher 


Regular Teacher 
Regular School 


School 2 
2or3 VIC 


School 3 
1 or 2 VIC 


Cluster Model 


Places which are difficult for access especially the hilly areas are 
those where no transportation is available, reaching such locations 


various pro Can provide 
grammes 
RRC 2 and th 
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prepare and disseminate materials to the RRCs as per requirement. 
This approach is being tried out in UNICEF assisted Project 
Integrated Education for Disabled (NCERT, 1987). 


RRC—Regional Resource Centre. 


P—Programme. 
Each RRC can cover at least 10 programmes. 


Cluster Model—Programme 
Thus, it can be seen that a single model may not be suitable for all 
children residing in different parts of the country. Therefore, any 
Service model for integration being decided should be based on the 
need and accessibility by the children. In addition other factors such 
as culture, transportation, age, Sex and nature of disability also 
influences the selection of suitable model. Any model which provides 
right materials in the right time at the right place can provide 
education of visually impaired children and also children with other 
disabilities very meaningfully: 
Unit Summary 

© Integrated education i 

teachers who pioneer this work in the field. 

© Integrated education has now made education possible for 

the visually impaired thereby changed their outlook towards 


life. 


© The success of integrat 
combined and co-ordinate 
regular teacher. 


depends on the competency of the 


ed education depends on the 
d efforts of both the resource and 
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Integration has thus emerged as the cost effective approach 
enabling children with special needs enter the general/ 
regular schools. 


In servicing children with visual impairment three main 
models of integrated education viz., resource model, itinerant 
model and the dual model are being followed depending on 
specific needs and availability of resource. 


Check Your Progress 


IL 


Choose the Correct Answer ‘from the Alternatives Given for Question: 
ils 


Itinerant model of integration for the rural blind children 
was initiated under the: 


(a) Palanpur Experiment 


(c) IED Scheme (d) Bombay Experiment. 

The resource teacher assumes the responsibility for teaching: 
(a) Skills peculiar to blindness 

(b) Daily living skills 
(d) Subject-matter. 


(b) Visnagar Project 


(©) Orientation and mobility 


The regular teacher is responsible for teaching: 
(a) Curriculum content 


(b) Skills for learning in regular classroom 

(c) Reading and writing 

(d) Plus curriculum. 

The resource teacher is Supposed to carry a resource kitina 
(a) Resource model 


(b) Itinerant model 
(c) Both 


(d) None. 
Resource cum itinerant model is also known as 
(a) Cluster model 


(b) Co-operative model 
(© Itinerant model, 


I. Answer the Following Questions: 


1. 


2. 


Briefly state the functioning of dual teacher model of 
integrated education. 


Differentiate resource and itinerant model of integrated 
education. 
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3. Trace the emergence of integrated education in India. 
4. What are the merits and demerits of itinerant model of 


integrated education? 
5. Write on the models of integrated education prevalent in 
your state. 
Assignment/ Activities 


Visit any two integrated education programmes and comment on 
their functioning modalities and list the responsibilities of a regular 
teacher and a resource teacher. 

Briefly discuss the concept of integrated education and explain 
any three most commonly practiced/ implemented models of 
integrated education highlighting their merits and demerits. 
Points for Discussion / Clarification 
After going through the unit you may like to have further discussions 


on some points for clarifications. Note down those points. 


Unit-2 
INCLUSIVE EDUCATION 
STRUCTURE 
© Introduction 
@ Objectives 
© Concept and Definition 
© Difference between Integrated and Inclusive Education 


* Integration-A Part of the General Education 
* Inclusion-Integral Part of the General System 


© Factors Affecting Inclusion 
* Capacity Building in General Education 
Need Based Instructional Strategies 
** Manpower and Material Resource—Exchange 
+ Parent and Community Participation 
% Child-to-Child Learning 
* Integrating Children with 
System 
© Strengthening General Education Syste 
Inclusion 
+ Nature of Training Nee 
© Approaches to Inclusive Education 
* Education of Disabled Children 
© Recruitment Pattern of Special Teachers for Inclusion 


“ Manpower Needs 


Disabilities in General Education 


m for Facilitating 


ded by General Classroom Teacher 


Conclusion 

Unit Summary 

Check Your Progress 

Assignment/ Activities 

Points for Discussion/Clarification 
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Inclusive Education 


Introduction 
Inclusi P ý 
clusive education is a means of creating effective classrooms where 
Juding children with 


th ; 
ale educational needs of all children inc 
abilities are addressed. 
a a A present; there is a growing awareness about inclusive 
cation among educators. In special school concept, the special 


e . 
ducation component is a part of the general education system, 
ch, the special education is a part of 


w aa 
eas in integrated approa! 
general education. Inclusive education goes one step further. In 


ie approach, the special education is an integral part of the general 
in ucation system. The need for inclusive education has to be viewed 
di the background of the reality of services for children with 

isabilities in India. 
ments ofa school for 


all The challenge now is to formulate require 
, Since all children have the right to education. The learning needs 


a the children with disabilities demand special attention. Steps 
eed tobe taken to provide equal access to education to every category 
f the education system. 


Of the disabled as an integral part o 
work for Action (1994) 


str The Salamanca Statement and Frame ; 
ongly promote “Inclusive Education” or “Schools for All’. 


Objectives 
After going through this unit you 
® state the meaning of the term 
© assess the need for inclusion among 
needs. 


will be able to: 
inclusion. 
children with special 
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e differentiate between integration and inclusive education. 


© become aware of factors vital for the success of inclusive 
education. 


Concept and Definition 


Inclusive education in special education is a recent concept, and 
also an accepted approach in general education in the Indian 
context. A teacher in the regular school focuses on the average learner 
butis also experienced in handling academically talented as well as 
slow learners. The general classroom teacher teaches children, who 
differ in their level of intelligence. Thus inclusion with reference to 
this category is already taking place. Therefore, in the present day 


context there arise a need to include the sensorial impaired viz., the 


visually impaired and the hearing impaired into the general stream 
of education. 


i The major similarity between non-disabled and the disabled 
children is their cogniti i i i 


The idea of inte 
identifiable differe 


we chool i 
child is accepted and a 


is su 
members of the school / mieit fa 


place where everyone belongs, the 


by his/her peers and other 
the course of training for his/ 
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her educational needs. Inclusive education is a flexible and 
individualized support system and is provided in regular schools, 
committed to an appropriate education for all. Inclusive Education 
recognizes and responds to the diversity of the children’s needs and 
abilities-including differences in their ways and pace of learning. 
According to Stainback (1992) inclusion facilitates integration 
in school systems when general and special education personnel, 
as well as curriculum and instructional procedures, are combined 
to provide educational experiences to meet the needs of the students 
in an integrated setup. 
Difference between Integrated and Inclusive Education 
The general educational system acknowledges the fact that education 
of all types of children including that of children with disabilities 
should come under the mainstream education. In the special school 
concept, the special education component is ‘APART’ from the 
general education system, whereas in integrated approach, it is ‘A 
PART’ of the general education. Inclusive education goes one step 
further. In this approach, the special education is an ‘INTEGRAL 
PART’ of the general education system. 


O 


Special School Inclusion Integration 

Apart from the Integral part of the A part of the 

general system general system general system 
From Special School to Inclusion 


ol concept’ to that of ‘Inclusive 


Therefore, from ‘special scho ; À 
lutionary process in the service 


education’ can be treated as an evo. 
of children with disabilities. 
Factors Affecting Inclusion 

Some of the factors that are vital for the success of inclusive education 
include: 


Capacity Building in General Education 
Orienting general classroom teachers on the educational needs of 
all categories of disabled children can contribute to an effective 
implementation of this programme. The National Council for Teacher 
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Education (NCTE, 1998) curriculum framework recommends the 


inclusion of content on special needs children in the pre-service 
teacher preparation course. 


Adequately trained, well-equipped teachers willbe ina position 
to take care of the educational needs of special children in the general 
classrooms along with availability of appropriate and disability 
specific assistive devices. 

Need Based Instructional Strategies 


Inclusion does not just mean enrolling children with disabilities in 
the regular classroom, but along with enrollment of the child with 
specific disability need to be assisted to cope with the regular 
classroom, thus adopting a child centered approach. 


Children with mild disabilities 
who can be handled by general 
classroom teachers 


Children with mild/moderate 
disabilities who need counselling 
and some special assistance 


Children with moderate/severe 
disabilities who need resource/ 
special teacher’s assistance 
including assistive aids 


Children with severe disabilities 
who may require assistance 
from special teachers 
Fig. Percentage of Children with Special 

Needs Requiring Assistance 


Lookin; 
and D cat 


and implementation of the same. ii 
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Manpower and Material Resource—Exchange 

The success of this programme depends on how all departments 
concerned can effectively be involved in the total development of the 
child with disabilities. Since inclusive education is community based, 
its quality depends on the extent of interaction between the different 
functionaries that include the ICDS workers, special teachers, regular 
teachers, medical professionals etc. 


Parent and Community Participation 


For an ideal inclusion programme there must be strong parent 
teacher association group insisting on the importance of parental 
involvement. This would enable to bring about attitudinal changes 
on disability related issues in the community, not only among the 
parents but also among all the individuals concerned. 


Child-to-Child Learning 

on-disabled children on the educational 
achievements of children with disabilities and vice versa is 
Noteworthy in addition to the services provided by the general 


classroom teacher and the special teacher. Thus, the child-to-child 
approach holds good in our condition where the size of the classroom 
is fairly large, when the non-disabled peer can be the best teacher for 
enabling the child with disability to develop proper concepts, aiming 
at effective achievement levels among them. 


Integrating Children with Disabilities in General Education System 


Till the regular teacher is adequately equipped and capable of serving 


children with disabilities, the specialist teacher should function as 
an integral part of the programme at least serving a cluster of schools. 
for inclusion to 


She should be treated at par with the regular teacher 
take place at all levels. 
Strengthening General Education 


Inclusion 

In order to bring about inclusive education to the status of an ideal 
system it should be the priority of general education system to make 
the education of the children with disabilities an integral part. 

By i i i cation components in the general 
teacher peara ak en wee the an teachers in the future 
are likely to be equipped with skills to teach children with disabilities 
too, in addition to their general classroom teaching- This implies 


The influence of n 


System for Facilitating 
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that the general classroom teachers should be equipped with skills 
to address the educational needs of children with disabilities with 
minimum assistance of a specialist resource teacher. This includes 
strengthening of the pre-service general teacher preparation 
programme with the inclusion of components on education of 
disabled children in the curriculum. 


Aiming at Education for All (EFA) it should be the priority of all 
concerned that all children with disabilities in the age groups (6-14 
years) be identified for schooling and for this, inclusive education 
will be the only positive alternative to increase the coverage. It is 
important that the general education system should assume 
responsibility to meet the educational needs of all children with 
disabilities, 

All the in-service teachers need to be sensitized on the 
educational needs of children with disabilities. It means that these 
teachers would surely need occasional assistance of a special teacher 
to meet the educational needs of all categories of children with 
disabilities. 

Nature of Training Needed by General Classroom Teacher 


For the effective implementation of inclusive education, general 


classroom teachers need to be trained in understanding the special 


needs of the children with disabilities, It is ideal to include a separate 


Paper on ‘Children with Special Needs’ in the pre-service teacher 
Preparation course itself. Trained teachers thus will be ina position 
to take care of the educational needs of these children too in general 


classrooms, provided all materials such as Braille book: 


s, assistive 
devices, etc., for all cate 


gories of children with disabilities are made 
achers may occasionally assist the work of 
the general classroom teachers. Existing teachers who have no 
exposure to the education of children with special needs can be 
given in-service training for a period of ten days. 

opine iasrice bias may be offered to at least one teacher to 
teachers ina 


f dealir | terms of res eS, Ci i 
ofri OUTC 
esource rooms, etc. , construction 


Approaches to Inclusive Education 


= ray, of inclusive education for mass implementation 
pon many variables, If education for all disabled children 
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is to happen, the approaches towards its success include the 
following: 
Education of Disabled Children 
© When an average 2-3 per cent of the school going can be 
estimated to have a disability of one kind or another, it 
becomes essential that the state government should bear the 
responsibility in educating these children. 


© Ithasbeen inferred that the disabled children of all types in 
a particular community can be effectively served by two per 
cent of the total number of teachers in the state. 


© Allotment of state funds for special education in comparison 
to general education is nota meager budget but is also within 
the expenditure limits of the states. 


© Centrally sponsored schemes may be used for ad hoc grants 
such as aids and appliances, construction of resource rooms 
etc., while to meet the salary of the special teachers the state 
governments should bear the same. 

© By doing so, the special education system will become an 
integral part of the general education system thus enabling 
inclusive education to become a natural process. 


Recruitment Pattern of Special Teachers for Inclusion 


An ideal combination of specialist and multi-category teachers to 
support the general classroom teachers can facilitate inclusive 
education. For e.g. if a village block requires 10 specialists and 6 
multi-category teachers, the four single category specialist may be 
isability. These specialist teachers 
onal needs of the severely disabled. 


ineach block tthe educati 
ae e teachers might be the 


A good combination of specialist resourc 

answer for inclusive education in India. 
VS—Specialist teacher in Visual Disability 
HS—Specialist teacher in Hearing Impairment 


MS—Specialist teacher in Mental Retardation 


S—School 
Vi—Severely Visually Impaired child in the school 


HI—Severely Hearing Impaired chi din the school 
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| Block Level Education Officer | 


r 
1 
1 
1 
1 
1 
1 
1 
1 


He- 
Recruitment Pattern of Special Teachers for Inclusion 
Manpower Needs 


As per the MHRD projection of teachers for primary and higher- 
secondary level for the year 1997-98 is approximately 46 lakhs. 
Assuming a further rise in the projection data reiterates the need to 
organize orientation programmes for the teachers to sensitize them 
on teaching methodologies for children with special needs. 
Projection of Manpower Needs 


Teachers of visually impaired 


(10%) 10000 
Teachers of hearing impaired 


(10%) 10000 
Teachers of mentally retarded (10%) 10000 
Teachers of orthopaedically handicapped (10%) 10000 
Teachers of multi-category disabled (10%) 10000 


Inclusion of childr 


option but a com: 
served child 


among th i d 
addresses the fact i g the children in the general classrooms ani 
this setting becomes a 
group interaction, 
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In general, the inclusion of children with disabilities in the 
regular classrooms would throw more challenges and in addressing 
these challenges, the school can function effectively along with 
teachers adequately equipped in facing these challenging conditions. 
Conclusion 
Though the concept of inclusive education adopts some common 
principles within the country, its implementation procedures vary 
according to the states and the regions. With so much of variations 
it may be possible that inclusive education would work everywhere. 
The diverse approaches to the education of children with visual 
impairments to be considered without any change in the general 
principles of mainstreaming makes our country different from the 
other developing countries. 

Unit Summary 
© Inclusive education is a means of creating effective 
classrooms where the educational needs of all children 
including those with disabilities are included. 
© Cognitive abilities of both non-disabled and the disabled 
children, provestobea supportive factor for effective implemen- 
tation of inclusion along with minimum curricular inputs. 
assroom teachers on the educational 
f disabled children can contribute to 
f the programme. 
ach enables the child with 
lar school 


© Orienting general cl 
needs of all categories ©! 
an effective implementation o 
© Adopting a child-centered appro: 
specific disability to cope with the regu 
© The specialist teacher should function as an integral part of 
the programme till the regular teachers are adequately 
equipped to serve children with disabilities. 
© Including special education components in the general 
teacher preparation curriculum would equip the pre-service 
teachers to handle the disabled children. 
Check Your Progress 
L Choose the Correct Answer from the Alternati 
Below: 


1. Effective 
with early: 


ive for Each item Given 


rehabilitation of a child with disability is possible 


(a) Diagnosis (b) Screening 
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(c) Identification (d) Assessment. 


2. The contributing major factor to the success of an integrated 
education programme is appropriate: 


(a) Selection of method (b) Placement 
(c) Use of materials (d) Evaluation. 

3. Actuating the use of remaining senses is termed as sensory: 
(a) Training (b) Integration 
(c) Inclusion (d) Analysis. 

4. The frequency of visits made by anitinerant teacher depends 
upon the: 


(a) Class level of children (0) Individualneeds of the child 
(c) Number of children (d) Nature of disability. 
5. Abacus is used by the visually handicapped child to solve 
his difficulties in: 
(a) Memory 
(c) Maths 
Answer the Following Questions: 
1. What is inclusive education? 


(b) Perception 
(d) Allthe above. 


2. Differentiate the terms integrated and inclusive education. 
3. List any three factors that may affect inclusion. 

4. Why should the general teacher be trained for inclusion? 
5 


- State the approaches towards achiev: 
Assignment/ Activities 

© Visit any two inclusive 

components involved in i 

© Enlist the op: 

the merits 


ing inclusive education. 


programmes and compare the 
ts implementation. 


inion of administrators and the parents about 
and demerits of the inclusive programme. 

Points for Discussion / Clarification 

ee going through the unit you may like to have further discussions 
and clarifications on some Points. Note down those points. 


Unit-3 
ADMINISTRATIVE PLANNING STRUCTURE 
FOR INTEGRATION/INCLUSION 
STRUCTURE 
@ Introduction 
© Objectives 
© Identifying Visually Impaired Children 
© Selecting Educational Placement Services 
+ Availability of Visually Disabled Children 
% Availability of Trained Teachers 
«Academic Levels of the Children 
“> Transportation 
© Preparation of the Child for Integration/Inclusion 
“+ Sensory Training 


* Pre-braille Training 

Braille Reading and Writing 
“+ Introduction to School 

* Working with the Blind Child 


Regular Teacher and Itinerant 


© Role of a Resource Teacher, 
Teacher and Parents 


© Developing Resource Room and 
+ Importance of a Resource Room 
* Need for Resource Room 
* Concept of Resource Room : 
* Nature for Resource Room Instruction 
* Provision of Resource Room Facilities 
‘Requirements for the Resource Room 
© Periodic Evaluation of Visually Impaired Child 
* Evaluating the Individual Learner 
* Areas for Evaluation of Specific Learner 
“> Tool for Evaluation 
+ Functions of Evaluation 
* Evaluation Procedures and 


Resource Facilities 


Tools 


© Maintenance of Records 
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Integrated and Inclusive Education 
Unit Summary 
Check Your Progress 
Assignment/ Activities 


Points for Discussion/Clarification 


3 


Administrative Planning Structure 
for Integration/Inclusion 


Introduction 

> Sal with visual impairment require different support systems 
oth quantitatively and qualitatively. Even within a group of 8-10 

Students the levels of integration varies according to age, grade, 


intellectual ability, motor performance and general mobility, the 
t, the age of onset of 


degree of residual vision and most importan 
child’s impairment. 

Thus the effectiveness of th 
educational inputs will naturally depend on the pers 
in managing the same at different levels. 

All the personnel involved in the programme not only require 
effective supervision and guidance but also need to maintain 
Congenital human relations. 

Objectives 

After going through this unit you will be able to: 

ally impaired children ina given € 
© select appropriate placement service. 

© prepare the child with disability for integration/ inclusion. 
© understand the role of resource teacher, regular teacher and 


parent. 
© beaware of resource room facilities for integration. 


gain knowledge on evaluation methods. 


e services rendered and the 
onnel involved 


© identify visu ommunity. 
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Identifying Visually Impaired Children 


Research studies indicate that above 20-25 per cent of school going 
children may have an eye problem, which needs professional 
attention in our country. More assessment programmes are needed 
to identify children who need eye care in general schools as well as 
schools meant for impaired children. A crossed or deviating eye can 
cause suppression of vision in one eye leading to loss of vision if not 
detected and treated in the early years. Early detection and treatment 
of visual problems may save the child’s vision and enable him to 
make a better adjustment upon entering school. 


The screening test for identifying visual defects should be simple 
and inexpensive and be easily administered by teachers to a large 


population in order to determine those who need professional 
diagnosis and care. 


Early visual screening should be a component of general 
assessment. Early screening includes a medical examination at birth. 
With an emphasis not only on the physical condition of the new 
born butalso on a complete family history. The eyes may be carefully 
examined for any abnormalities, such as infection or trauma. 


At six weeks of age visual Screening is a component of another 
general assessment. This examination includes input from the 
parents concerning how their child is responding. The physician 


should check eye movements as well as search for any infection in 
the eyes. 


The next examination should be done at about six months of 
age. A defensive blink should be present at this age and eye 
movements should be full and coordinated. If there is any imbalance 
in eye movements a more thorough examination should be 
conducted. Family history is extremely important in assessment. 


pubis i 5S unique in its own way with certain needs and 
account indi “cation, therefore, must be child centered taking into 
ividual interests and Preferences. It must foster a 
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conducive environment enabling all children to realize their fullest 
potentials. Early identification of the blind children facilitates in the 
effective rehabilitation of the child. Some of the methods adopted for 
early detection of children are as follows: 

Eye Hospitals: All organizations serving children with visual 
disabilities need to have close interaction with established eye 
hospitals and ophthalmologists to identify young children with any 
vision problem. The ophthalmologists can provide reliable 
information regarding extent and nature of problems and type of 
rehabilitation required. 

Eye Camps: Eye camps may serve as centers for detecting children 
with difficulties in vision. It can also reveal the incidence and 
prevalence of visual impairment among the elderly persons who 
may require rehabilitation services in eye hospitals. 

Population Centres: The statistics available from population 
centers may serve as the base for making door-to-door survey to find 
out the actual number of visually impaired children for placement 
in schools. 
izations: Reliable statistical data regarding the 
bilities and expertise for implementation of 
rogrammes may be available 
lved in the service of the 


Voluntary Organ 
population with disal 
special education and rehabilitation p 
from the voluntary organizations invo 
disabled. 

Regular School Teachers: Teachers working in rural areas have 
more access to the community and they can obtain reliable 
information from parents, parent associations and parent-teacher 
associations regarding visually impaired children in a particular 
community. 

School Going Childr 
children of the school to bring 
behave differently while seeing, 
basis of this information, the tea 
impaired children for medical care and 

Village Functionaries: The village head, village administrative 
Officer, village workers and nurses can also assistin the identification 
of visually impaired children and their placement in TE =e 
Specific techniques may be designed and used for identification o. 
children with visual impairments. 


en: Teachers can request non-disabled 
information about the children who 
fumble over the objects, etc. On the 
cher can further locate the visually 
placement in schools. 
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In India, measures for prevention and early detection of 
blindness have yielded positive results. The awareness about 
preventive measures, hygienic conditions, and cleanliness of 
environment created through village level and Anganwadi workers, 
educational and awareness programmes through mass media, etc., 
have brought down the prevalence of avoidable blindness in all 
parts of the nation among all age groups. 

Selecting Educational Placement Services 

Availability of Visually Disabled Children 

Selection of Blind Children 

Stein (1995) is of the opinion that the Itinerant Teacher should cover 
at the most 8 to 10 blind children at any point of time. (Centrally 


Sponsored Scheme of Integrated Education for the Disabled Children 
recommended Teacher-Student ratio as 1:8). 


The teacher-student ratio in the case of the project areas of the 
participating teacher is 1:12. In such cases, where it is not possible 
to maintain such a ratio due to financial constraints and any other 
such reasons, the following procedure is recommended: 


1. Visit all the blind children (12 in the present case). 


2. Administer a questionnaire for evaluating the child’s mental 
and social abilities. 


3. Select three children for inte 


gration as per the following 
criteria: 


Orientation and mobility skills 

Speech and language abilities 

Simple questions can, enable the teacher to identify 
Name of family members 

Name of the villa ge 

Routine activities 

Items of daily use, etc. 


Ability of the child to identify objects in the environment 


Levelof sensory development, etc. 
Admissi i ' 
a a of the selected children and start pre-braille skill 
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5. Consider the three blind students when they are reasonably 
well-settled. 
During the first year, major emphasis is on socialization of 
the blind children. Academic development need, not be the 
only target. 

6. While children in groups 1 and 2 are being considered, the 
itinerant teacher can pay regular visits to other children at 
home to teach them basic skills. 


7. Theblind children who are well settled in the regular schools 
can be used as model for others. 

Academic Levels of the Children 
While conducting a survey of visually disabled children, it is 
important to determine the academic levels of those who are eligible 
for education. It is not advisable to allow a 15 year old child to sit in 
the first standard just for the reason that he is visually disabled. 
Appropriate placement of children is one of the most important 
contributing factors to the success of the IED programme. Therefore 
decisions made regarding what level and which groups of children 
are to be integrated becomes vital. Anitinerant programme suggested 
for a group of primary Jevel children have limitations because young 
children need one-to-one assistance at that level and denying this 
will make them experientially deprived. The limitations however 
can be overcome to a large,extent by using peers, parents and 
volunteers from the community to reinforce itinerant teachers. 
Cooperation from general teachers is also very helpful. Therefore, 
the selection of the programme should take into acconnt the academic 
level of the children to be considered. 


Availability of Trained Teachers 

Availability of trained teachers is also an important input for 
launching a good IED/inclusion programme. Programmes face 
failure due to the non-availability of trained professionals or a teacher 
who is poorly trained with paucity of materials and limited 
techniques. Therefore, the quality and competence of the teachers 
are to be considered while selecting a suitable model. Each IED 
model has a different set of working conditions and teacher 
competencies contribute significantly. For example, a fresh teacher 
in the itinerant programme may not gain confidence though he may 
be confident about the implementation of a resource plan. The fact 
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that a lot of administrative issues need to be tackled in the itinerant 
programme freshers may find it difficult to implement the 
programme. In other cases, where there are groups of children with 
various disabilities, multi-skilled teacher would be necessary. It is 
therefore evident that the selection of a suitable model to locale 
specific situation depends on the qualifications and competencies 
of the trained teachers identified. 


Transportation 


Transportation seems to be a major problem in reaching out to the 
unidentified children in rural areas. Despite expansion of 
transportation facilities, there are places where people have 
difficulty to travel to schools and other places. Visually disabled 
children in such locations are unable to attend schools regularly. 
Even when transportation is available, children of the primary age 
group find it difficult to come to school without an escort. Owing to 
these functional problems integrated education may notbe the only 
answer where help of peers can be initiated. 

Preparation of the Child for Integration/Inclusion 

Sensory Training 

The first step to be initiated should be sensory training i.e., activating 


the remaining senses of hearing, touch, taste and smell etc. Simple 


techniques and locally available materials can be used for this 
purpose as far as possible. 


Pre-Braille Training 


For imparting pre 
teaching of alphab: 
Montessory aids 


Stein (1995) advoc. 
with the following 
© Reading of Braille should be the first step. 


© Beginning be made with recognition of dots. 
© Writing of Braille at the last Stage. 
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Introduction to School 
In order to introduce the child to school, it is desirable to implement 
the following steps: 


Orientation to the classroom and the school-the itinerant 
teachers should take the blind child to the school in advance 
and orient him about the surroundings and essential facilities 
at the school to familiarise the child to the new environment. 
The resource/itinerant teacher should contact the head- 
master, class teacher to explain the programme and their 
role. The class teacher in turn may introduce the blind child 
to other students in the class. 

The resource /itinerant teacher should encourage pairing of 
the blind child with a sighted child to facilitate the parti- 
cipation of the blind child in various activities. 

The resource /itinerant teacher must explain to the class 
teacher the special equipment which the blind child uses 
including the contents of the Braille Kit. 


Working with the Blind Child 
The resource /itinerant teacher should perform the following roles: 


Appropriate and adequate training for mobility be given to 
the child to enable his independent movement in the school. 
Orient the child about the environment around his school 
explaining the following locations viz., classroom, toilet, 
water tap and playground. 

Introduce the child to the head master and the class teacher. 
Build a good rapport with the child before initiating any 
formal education. 

Maintain a daily diary of the inputs given to each child and 
abook depicting his travel. 

Without dominating the class teacher he should understand 
that both roles are complementary. 

The frequency of visits of the teacher depend upon the 
individual needs of the child and should be more in the 
beginning and reduced subsequently depending on the 
progress made by the child. 
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Role of a Resource Teacher, Regular Teacher and Itinerant Teacher 
and Parents 


Role of a Resource Teacher 


Stein (1995) advocates, “A teacher should be a philosopher and a 
Horse Tamer.” A teacher must be a scholar, a thinker, must keep on 
refreshing himself with newer skills. A teacher must not live in an 
ivory tower; he must be practical and realistic, skillful in moulding 
his students and convincing the community. Stein also stresses that 


education is a continuing and dynamic process, the moment a teacher 
stops learning, he begins to die. 


A resource/itinerant teacher needs to perform a variety of 
functions in addition to those performed by the class teacher, work 
as a friend, philosopher and guide to the children, parents and the 
class teacher. Stein (1995) very rightly defines such a teacher as a 
“New Teacher”, who is a person with versatility and a multi-faceted 
personality. He is a person who does not work in a class-room or 
according to a prescribed time-plan. At times the teacher will have 
to cater to different students from different classes in different villages 
and has to travel from one place to another unlike the regular teacher. 


A resource teacher though a special educator, is also a resource 
to the school, to the family members to the regular teacher, to the 
community and to the disabled child. A resource teacher’s role 
includes the following: 


© Meet the special needs of children with disabilities for full 


Participation in the classroom, for example, to help the blind 
child the resource teacher provides Braille books, class-room 
notes, resource materials, all the special equipment needed 
for the child. 

Provide plus curricular fac 
for Braille skills. 


Prepare the child for social and cultural activities in the 
school. 


ilities needed for e.g., provision 


Prepare the child for life skills including vocational skills. 


Support the re ar teachers to h; i f 
the children. gul ers to handle the special needs ©: 


® Support the chi A x z 
Senih i i through remedial teaching and curricular 
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o Assist in availing the privileges from Government and other 
agencies. 

© Co-operate with school authorities with fulfilling the special 
needs of these children. 
Organize and conduct examinations for the children. 
Support their parents in all areas. 


Promote the rights of the disabled for full participation in 
the community through awareness programmes. 


In integrated education the disabled child belongs to the school 
and the regular class. The classroom teacher is the person responsible 
for the academic functioning of the child. The resource teacher helps 
the regular classroom teacher to achieve his goal by fulfilling the 
Special needs of the child. 


Role of a Regular Teacher 

The general teacher is to teach children with disabilities in general 
classroom along with other children. It is a challenge for the teachers 
to work with their own perceptions, apprehensions and teaching 
constraints. The inadequate physical facilities, large class size or 
multiple class teaching further complicates the teacher’s perceptions. 
The head of the institution and the professional with special 
knowledge and competencies should support the regular teacher in 
his efforts. He needs to be oriented to the demands of this new 
challenge. Orientation to his role in teaching the children with 
disabilities along with other children is indispensable in such a 
programme. 

The regular teacher, at the outset s 
children a class as a pupil just like any other. He should ae 
responsibility for his education without any reservation and mo lize 
teaching resources from special teacher and from other sources. The 
regular teacher and the special teacher should work in coordination 
rather than as isolated professionals. The classroom teacher needs 


i i tion of instructional 
guidelines for adjustment of curriculum, adaptation 1 
aeri and eds to suit the needs of the visually disabled 


child in his class. He also promotes a healthy social interaction and 
sharing of experiences among the peers: 
Role of Heads of Institution 


i i f the IED 
The heads of general school play à vital role inthe success of 
Programme. Pa sets the tone of the institution and provides the 


ould accept visually disabled 


44 Integrated and Inclusive Education 


socio-emotional environment for education of visually disabled 
children. He is the key to resource mobilization and for establishing 
links with other agencies. He/she should also sensitize regular 
teachers to prepare them for the extended role to educate children 
with disabilities along with non-disabled. He is expected to: 


© organise orientation programme for the staff of his institution 


with the help of professionals. 


promote awareness meetings with regular teachers to prepare 
them for the IED programme and clear their doubts. 


plan for the implementation of the IED programme covering 
the specific requirements in terms of materials and men, 
workload, curriculum adjustments and adjustments in 


evaluation procedures involving agencies and personnels 
from other sectors etc. 


prepare sighted children with assistance from the staff, 
through visits to special schools where these children study, 
discussing the achievements of distinguished visually 


disabled persons and conducting simulation games, role 
play, etc. 


take efforts to provide facilities for education of visually 


disabled children in his institution with the same concern 
as for other children. 


monitor the progress of IED programme, evaluate with the 
resource and regular teachers and take corrective steps, 
wherever required, for improving the programme. 


to perform their roles and functions, the heads of the 
institutions where IED programmes are to be introduced, 
should be oriented in planning and management of 


education of visually disabled children in integrated/ 
inclusive settings. 


Role of Parents 
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the best service delivery model that suits their visually impaired 
child. Unfortunately none of the parents are involved in any decision 
or policy making. This is also because the parents are unaware of 
the kind of programmes available for their children. 

Most of the educationists emphasize the role of parents in the 
education and training process of children with disabilities, which 
can be accomplished through training of parents, parent camps and 
providing opportunities to the parents to interact with each other in 
group situations. For the desired development of children, the teacher 
should know and understand the preferences/choice of each child 
for which cooperation of the parents is significant and essential. 


Parents play an important role in each child’s life. Some of the 
parents play a dual role-that of a parent and a professional. It was 
noticed that those parents with minimum schooling and middle 
income background, learn sufficient skills to carry out programmes 
in natural settings. To make this work, it is imperative that parents 
participate in the programme in conjunction with professionals 
closely for some time before they can handle children independently. 

Educating parents enables reaching and accommodating a large 
number of children who are distantly located. Involving parents 
benefit children as their instruction takes place in natural setting, 
which may not be possible without parental involvement. 


Developing Resource Room and Resource Facilities 


Importance of a Resource Room 
The resource room serves as a support y i 
children. It can be built, furnished or equipped in many different 
ways. In developing countries, economy is often the determining 
factor. Stein (1995) reports of resource rooms being set up n verandas, 
or in the corner of a teacher’s common room, or even in a head- 
master’s office. A 
impaired children frequently visit the resource room in 
en oe ET from the specialist teacher. Very young children, 
before attending the regular class willhave to spend many hoursin 
the resource room, mainly for the purpose of learning braille. 
Under the Central Scheme of Integrated Education of Disabled 
Children initiated and supported by Ministry of Human Resource 
Development, provision has been made for providing financial 
assistance for establishing resource rooms at the central location 


base for visually impaired 
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under the itinerant model of integrated education. These resource 
rooms have already been established in central places in the various 
project areas. Such resource rooms are instrumental in strengthening 
reading and writing of braille, understanding of course curriculum 
through embossed and relief maps etc. They also provide an 


opportunity for the students from isolated villages to come together 
under one roof. 


Thus, such a resource room is emerging to be an integral part of 
itinerant model of integrated education and it serves different 
purposes viz., for storing special equipment such as braillers, tactile 
maps, mobility aids; for transcribing print material into Braille; 
for carrying out different activities in respect of plus curriculum; for 
producing special materials to facilitate learning by children; 
for providing individual coaching and sensory training in a group, 
for organizing parents meeting and also serves as a demonstration 
model to the general public. 


Need for Resource Room 


© Because of the fragmentary way of learning by the visually 
impaired additional assistance on one to one basis is 
provided by the specialist teacher. This enables the visually 
impaired to cope with the sighted children in a normal 
classroom set up. For the purpose of providing equal 
Opportunity and education experience to these children there 
arises the need fora specialist teacher. 


© Inresidential schools Support service facilities are provided 
by specialist teachers while, in an integrated education 
programme apart from the regular classroom learning this 
additional Support services are provided by a resource 


teacher in a resource room. Thus, the additional support 


facilities may be termed as the supporting instructions for a 
visually impaired child t 


: © attain equal educational 
experience along with the sighted children. 


Concept of Resource Room 
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children. Alongside a majority of plus curricular activities are also 
taught by the teacher in this room. Thus, a resource room is an 
essential requirement to teach 4-6 visually impaired children in 
addition to the special instructions which may be in the form of 
remedial teaching, assignments or enriched learning. Storage of 
Braille materials demands additional space which can be 
appropriately made in a resource room. Organizing resource room 
facilities with the available space involves effective display of 
materials including space for various activities. 


The planning of space and the arrangement of activities within 
the room should be such that a visitor would be able to obtain a 
general overview of the programme. 

Thus, a resource teacher with insight, and with the spirit to 
serve the special children and with a thorough knowledge of the 
concept of integrated education can make the same a good 
demonstration model. 


Nature of Resource Room Instruction 


Services provided in the resource room by the teacher are 
compensatory experience for enabling the visually impaired 
children perform better. Though not a subject specialist but the 
resource teacher is a trained specialist in the methodology of 
integrated education with an understanding of the normal learning 
Process. 

Resource room instruction in 
programme does not involve direct teaching of the content but the 
resource teacher will be competent to teach the same in an 
understandable way to the child, be it mathematics, geography or 
science. Thus the nature of resource room instruction depends safely 
upon the nature of instruction provided by the regular teacher. 
However, the success of the programme depends on the cooperation, 
understanding and willingness to share responsibilities by the 
teachers and also the abilities of the visually impaired children. 
room instruction is generally classified into three 


an integrated education 


The resource 
Major categories: 


Before Classroom Instruction 

is enli i impai i i his perception 
This enlightens the visually impaired child, widens his percep 
and sani tens of the lesson taken by the regular teacher for the 


day, depending on the complicity and abstractiveness of the material. 
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This brief attention means a lot to the child promoting better 
understanding of the subject content and confidence in interacting 
with the regular teacher. 


In between Classroom Instruction 


In order to replace regular classroom activities and to bring about 
the same amount of experience for the visually impaired necessitates 
in between classroom instruction. In such situations the visually 
impaired child is placed in the tegular classroom during the teaching 
of the main content and is sent to the resource teacher during the 
Practical session where he is taught using embossed diagrams. It has 
been observed that such in between classroom experience reduces the 
gap among the children in developing competencies and are in fact 
creditable experiences to the visually handicapped children. 

After Classroom Instruction 


This is vital in the evaluation process wherein the knowledge and 
understanding gained by the visually impaired children can be 
assessed and further inputs may be supplemented. Though not 
necessary for high achievers it can be offered to a selected few as a 
follow up. 

This instruction ma 


y be in the form of lesson summaries which 
would 


enable the child to recall the regular lessons and store them 
in memory. As per the child’s needs the resource teacher mav also 


plan for remedial instruction when the child is deficient in certain 
subjects. 


Provision of Resource Room Facilities 
Any roomcan be improvised and designed to serve the function ofa 
resource room exploiting the best of available facilities. This room is 
Nota formal classroom belonging to a particular child or a class. It 
is the preferably centrally located room for all visually impair! ed 

en of the integrated education programme providing the 
necessary inputs as per the curriculum requirements. 

Requirements for the Resource Room 
a for the resource room Varies in accordance with the type 
room, age A i 
deemed, ge and class leve] (primary /secondary) of the children 


However the followi : 4 ted 
education a a may be acquired to start an integra 
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© Brailler: Braille is a system of reading and writing in which 
letters, words, numbers, and other systems are made from 
arrangements of six raised dots. It is a device which the 
teacher uses to prepare the day to day material for the visually 
impaired child. The effective function of the resource teacher 
depends on the availability and use of the brailler and is 
considered an important equipment in the resource room. 


TRS 


© Brailler slates and stylus: The brailler slates and stylus are 
used by the visually impaired children. Just like a pen fora 
normal child. Children who are denied the opportunity of 
writing Braille have difficulty with spelling and vocabulary: 
Provision of brailler slates and stylus to each child at the 
primary level enables them to acquire the skill of taking notes 


in the regular class. 
We h 


pane An 


atics is possible for a visually 
impaired child by the use of abacus. Each child should be 
provided an abacus to gain the necessary skills in problem 
solving irrespective of the class level of the child. 


© Abacus: Teaching mathem: 
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© Storage space with locker: All important equipment such as 


the brailler, slate and stylus, abacus should be carefully 
stored for future use. Moreover being very costly equipments 
they should be carefully handled as well as the teacher need 
to have storage space for keeping the same. A built-in shelf 
ora small cupboard will enable the teacher to keep away the 
same from dust. 


Braille sheets: For effective functioning of the integrated 
education programme a constant supply use and storage of 
Braille paper is imperative. Braille sheets may be used when 
the visually impaired child is adequately trained in using 
the Brailler or the Braille slate. Adequate funds should be 


made available for the constant Procurement of the necessary 
quantum of Braille sheets. 


Furniture: Minimum furniture in the form of storage 
cupboards, long tables for writing, sitting tools, teacher table 
and chairs are essential for a resource room. The teacher 
table may at times be used as a work table in preparing 
teaching aids and worksheets for the children, 


1S ft 


Floor Plan ofa Resource Room 
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Key 

Teacher’s table. 

Students’ desks. 

Teacher’s chair (not in the figure). 
Benches for children. 

Work table for teacher and students. 
Shelves for students. 

Recording booth. 

Book racks. 

Bulletin board. 

Blackboard for low-vision children. 


Cupboard for teacher. 
Useful appliances: Additional appliances such as bullet 
boards, wooden racks for storing Braille books, teaching aids, 
artand craft material may also be considered for the resource 
room. 

© Space need to be provided 


Pp ananr Yn pe 


Pe 
ero 


for not only tape recorder and 
cassettes but also for recording of lessons by the children. 


e Duplicating machine though considered a luxury in the 
resource room may also be provided depending on the 
available funds for serving 8-10 schools having integrated 
education programmes in duplicating the Braille materials 


and teaching aids. 

Periodic Evaluation of Visually Impaired Child 
Evaluation is a continuous process occurring in every type of 
programme. Effective evaluation methods and tools will help to 
ascertain the maximum initiation of available resources for the 
betterment of the individual learner and the learning environment. 
Such an evaluation can also enable the teacher to have an overview 
of the strengths and weaknesses of the individual learner and thereby 
modify the implemented procedures. 

Learner evaluation in case of visually impaired child can 
be viewed under two dimensions, Viz., the evaluation of the 
general readiness of the child and the evaluation in the academic 


aspects. 
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Evaluating the Individual Learner 


Evaluation procedures are different for evaluating Pi na - 
visual impairment. It also depends upon the etiology ts ah le 
onset of blindness. Therefore, common procedures cannot be ea 
for all kinds of visual disability. For example, evaluation ow i 
followed for those who are congenitally blind will be a oe 
the adventitiously blind. In evaluating the visually impaire’ ol 
the evaluator should bear in mind that the child is an indivi 

and under no conditions can be compared with the sighted. 

Areas for Evaluation of Specific Learner 

(a) Attitude 


The attitude of the visually disabled child has a great bearing ar 
school acceptance. The readiness of accepting his disability of 
ighted counterparts without a feeling 


i mes 
ys a lot in his integration. So evaluation become 
significant in this context. 


(b) Intelligence 


© Itdepends upon cultural background, educational S ae 
provision of opportunities, ete. to the individual learne: i 4 
Many intelligence tests for normal and for visually disab > i 
children whose reliability and validity is objective can 
applied to them. 
In integrated set-up 
admission criteria j 
(c) Skill Development 


jon 
© The development of special skills contribute to the educatio 
of the Visually disabled children. 


y re 
© Special skills such as tactile skills, auditory skills, etc., @ 
evaluated in the individual. 
© In the absence of 
remedial progr 
(d) Social Maturity 
e 


-intelligence is given emphasis TN 
s based on the capability of the child. 


r or 
such skills the evaluator will plan 
ammes to develop the necessary skills. 


The physical, menta 
the Visually disable 
Social maturity is 
development of th 


tof 
|, emotional and social developmen 
d child is measured. 


ity 
Often related to the sound personali 
e disabled child. 
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e It creates an awareness in the individual to realize the 
limitation of his own disability and make himself a balanced 
personality. 

(e) Performance 

© Rather than the academic testing performance tests aim at 

the testing of the expected competencies of the children. 


© Special strategies are followed in testing the competency of 
the child in various skills. 
Tool for Evaluation 
A variety of tools both interactive types as well as non-interactive 
type are available for evaluating the performances of the visually 
disabled children. 

Evaluation through observation will be very effective. Prolonged 
period of observation reveals his social maturity, attitude, etc. 
Observation of child in structured and non-structured environment 
is useful for finding the actual performance of the child. 

Interview helps the evaluator to have face-to-face interaction 
which will be helpful for detecting the inner feelings of the visually 
disabled individual. The aspirations, temperament, etc., could be 
very well judged by the interview. 

© Anecdotal records of the various incidents is helpful for 

having continuous evaluation. 

© The behaviour changes, responses to 

be recorded and interpreted to study 
specific period of time. 

Checklists on various competencies 
Purposes. Checklists can be used to asses: 
Visually disabled child. 


In addition to the above major tools, the academic progress 
records may be helpful for evaluating the academic achievement of 
the visually disabled child. Continuous assessment of the child at 
different time intervals will also be necessary for assessing the growth 


of the child. 


specific situation, can 
the individual over a 


will be useful for evaluation 
s the special skills of the 


Teaching is a continuous activity. So evaluation is required to 
ress, identify learning problems, 


assess the pace of pupils prog ify learn 
and taking teaching related decisions. By implication, evaluation 
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inui ion is 
is also a continuous process. The continuity of E a 
essential for evolving effective teaching. In this way eva z iis 
can be a day to day, lesson to lesson and unit to unit process. 


i i i i achin, 
also known as formative evaluation. It assesses immediate te: 8 
outcomes. 


ion 
The evaluation at the end ofa term, a grade ora stage of educatio. 


is known as summative evaluation. The word summative represents 
cumulative evaluation. Both comprehensiveness and continuity F 
an essential feature of evaluation, stressed in the NPE programme o. 
action. 


Functions of Evaluation 


ici e 
® Evaluation helps in the assessment of pre-requisites of thi 
new learning tasks available with the learner. 


i d 
Example: 1 for the learning of addition, the pupil shoul 


ir 
already have developed the concept of numbers and thei 
position on the number line. 


Evaluation is used to assess the progress of learning, SH 
extent to which a particular child has learnt the aM er 
The progress of learning is always in relation to the tea 
objectives, 

There are times, when th 
learning task aren 
of learning is not 


ew 
€ criteria of performance of the se 5 
otachieved. In other words, the prog 
satisfactory. 


Ni : A iring 
It is imperative to diagnose the cause of shortfall requir 
diagnostic evaluation. 


jred 
@ Ithelpsin designing remedial measures to achieve the desire 
level of performance, 


Evaluation is used for the improvement of teaching. ia 
š : a 
The diagnostic evaluation is both for the teacher as We 


the pupil. Both became aware of the learning p rables t 
can select or design alternative teaching learning me 
and materials, d 
evaluation is used for grade placement E 
Pils on achievement. At present, tion 
hasis is on this, the NPE envisages correc 

Of this imbalance in functions of evaluation. 
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Evaluation Procedures and Tools 
Evaluation data are collected through different resources: 


1. Informal evaluation is usually in progress when the teacher 
asks questions during/in some situations incidentally. 

2. For formal evaluation several systematic procedures are 
followed. This testing can be oral, written or combination of 
both. They are normative and standardized. Through this 
the child’s performance is considered in relation to group 
on which test has been standardized. 


3. The test can also be criterion reference tests. This test pertains 
to the performance of the child on the content covered. They 
are essential for feedback on learning and improvement of 
teaching procedures. 

4. Systematic observation of child’s behaviour is required for 
evaluating his performance in setting up experiments and 
his behaviour in social situations. Testing of manipulative 
skills is done through evaluation of the child in practical, 
for example, setting up of a science experiments, physical 
education, etc. 

Maintenance of Records 

Stein (1995) is of the view that record keeping isnot an administrative 
procedure! A thorough case analysis is the platform on which the 
teaching / training programme of the individual child is built! 

Information about the Child: The case analysis tells us who the 

child is. It gives us useful information about the child’s background 
and his environment. It also provides useful information on his eye 
condition, previous schooling etc. It is an assessment of the total 
Personality of the child. It tells us what he can and what he can’t do, 
What his gifts and talents, including his deficiencies/ difficulties. 
Once the child has been admitted to the programme, his 
development and progress, is kept track of not only academically 
but in every aspect of his young life. All his needs are to be recorded 
so that gradually a comprehensive picture of the child’s personality 


emerges. 

Stein (1995) cautions that the evaluation and record keeping 
mustnotbecomea meaningless routine for the teacher. Itmust provide 
the teacher with information from which he can make decisions 
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with regard to the individual educational programme. The purpose 
of evaluation and record keeping is not to prove but to improve. 


Record keeping must be tidy, concise, precise, and regular. Up 
dating at frequent intervals gives a better, more comprehensive 
picture of the child. All recording should be compiled in an individual 
file. Date of entry of each data is equally important. Narration of 
special events, incidents of minor and major importance in the child’s 
life will enhance the recordings. 


Dialoguz with Parents: The recorded date on the child also helps 
in the dialogue with parents, since they are important partners in 
the educational pursuits. Therefore, home visits and comments on 
discussion with parents should also be recorded. 

Unit Summary 

© The effectiveness of both integrated and inclusive education 
programme will depend on perception, on the clarity of the 
roles including performance of the personnel involved. 


Early identification and intervention for disabilities among 
children can enable them to make better adjustments upon 
entering school. Each child is unique with certain potentials, 
needs and education therefore must be child centered taking 
into account individual interests, preferences and abilities. 


Selecting educational placement services in a region 


depends on availability of children with disabilities, theif 


academic levels, Presence of trained teachers and 
transportation facilities, 


Factors in the preparation of child for integration/inclusion 
should focus on Sensory training, Braille reading and 
writing, orientation to school environment, specific tasks 
and rapport with the special teacher, understanding the roles 


and responsibilities of the resource teacher, regular meee 
and the Parents significantly contributes to successfu 
integration/inclusion of children. 


weit equipped resource room facilities have eae e 
integral part of the servi i ided to chilo 
with disabilities Ura 


Evaluation 


always in r 


is used to ass 
elation to the 


ess the progress of learning, aa F 
teaching objectives. It also ena 
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the teacher in designing remedial measures to achieve the 
desired level of performance among students. 


Check Your Progress 
1. Choose the Correct Answer from the Alternatives: 


L 


When the general classroom teachers take major respon- 
sibility for educating all children it is: 


(a) Inclusion (b) Total integration 

(c) Integration (d) Total inclusion 

One specialist teachercanserve____ to_ disabled children 
in an integrated set up: 

(a) 4-6 (b) 8-10 

(c) 8-12 (d) 10-12 


Services for children with disabilities is no more considered 
a welfare activity rather treated as the right of the child as 


per the: 
(a) RCI Act (b) PIED 
(c) PWD Act (d) The Plan of Action 


The ideal approach for the success of inclusive education 
programme is: 

(a) Integrated 

(c) Child to teacher 


(b) Child to child 
(d) Allthe above 


I. Answer the Following Questions: 


i: 


State the aspects to be borne in mindin selecting educational 


placement services for children with disabilities. 

2. Whatare the responsibilities of a resource teacher? 

3. Highlight the need for a resource room. 

4. List the functions of evaluation. 

5. Briefly state the significance of maintaining records. 

Assignment/ Activities 

1. Observe and reporton the roles and responsibilities of special 
teachers in an Integrated and Itinerant programme. 

2. Visit any two resource rooms and highlight on the 


availability, significance and use of available facilities. 
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Points for Discussion / Clarification 


After going through the unit you may like to have further discussions 
and clarifications on some points. Note down those points. 


Unit-4 


INTRODUCTION OF GOVERNMENT OF INDIA SCHEME 


OF INTEGRATED EDUCATION 


STRUCTURE 


Introduction 

Objectives 

Salient Features of the Scheme 

« Aims and Objectives of the Scheme 

« Implementing Agencies 

“+ Scope of the Scheme 

«+ Procedure for Implementation 
Assessment of the Disabled Children 


Sending Proposals for Grant 
Procedure for Grants to State Govt.’s/UT Administrations 


Procedure for Grant to Voluntary Organizations 


© Benefits for Children with Disabilities 


@ Evaluation Aspe 


cts of the Programme as Per the Scheme 


Schemes in the Context of States 
National Policy on Education 


¢ The Plan of Action (1987) 
“Central Scheme of Integrated Education (Revised 1987, 1990 


and 1992) 
*% Project Integrate 
«District Primary 
Sarva Shiksha Abhiyan (Education for all Canpaign) 
“ Persons with Disabilities Act (1995) 
% RCIAct 
National Trust Act 
Unit Summary 
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d Education for the Disabled (PIED) 
Eduation Programme (DPEP) 
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Introduction of Government of India 
Scheme of Integrated Education 


Introduction 

The country has witnessed phenomenal expansion of educational 
opportunities in the post-independence period. Disabled children 
however, have not benefited substantially from this growth in 
educational facilities. Government of India, therefore, has brought 
education of this group of children for special attention to achieve 
the goal of education for all. The objective of the policy is to integrate 
the handicapped with general community at all levels as equal 
partners, to prepare them for normal growth and to enable them to 
face life with courage and confidence. 


Objectives 
On completion of this unit you will become aware of: 
e salient features of the scheme. 
@ objectives of the scheme. 
e the benefits of the scheme. 
e evaluation aspects of the programme as per the scheme. 


e schemes implemented in the context of the states. 


Salient Features of the Scheme 

This is a centrally sponsored scheme under which the Central 
Government will assist the States /Union Territories (UTs) for its 
implementation, on the basis of the criteria laid down. Assistance 


for all the items covered in the scheme will be on 100 per cent basis 


but assistance for the programme would be conditional on provision 


of professionally qualified staff. 
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Aims and Objectives of the Scheme 


The centrally sponsored scheme of Integrated Education for the 
Disabled Children (IEDC) purports to provide educational 
opportunities to the disabled children in common schools and to 
facilitate their retention in the school system. Disabled children who 
are placed in special schools should also be integrated in common 
schools once they acquire the communication and daily living skills 
at functional level. 

Implementing Agencies 


The scheme shall be implemented through the State Governments/ 
UTs/ Autonomous Organizations of stature having experience in 
the field of education and/or rehabilitation of the disabled. Since 
this scheme has to be implemented in the schools, the education 
department would be the implementing agency. The State 
Government may take the assistance of voluntary organizations also 
for this purpose as may be feasible. 

Scope of the Scheme 


© It is proposed to provide educational facilities under this 
scheme for children with disabilities that can be integrated 


in general schools. While rehabilitation assistance will be 
made available to all children with disabilities, student 
benefits will be exten 


ded on the recommendation by the 
assessment team. 


© The scope of the scheme includes pre-school training for the 
disabled children and counselling for the parents. This would 
be an activity Preparatory to the child coming into the regular 
school system. It would include, among other things, special 
training for the hearing handicapped children, mobility and 
orientation training for the visually handicapped, daily 
living and communication skills training required by 
children with other disabilities, parent counselling and 
training in home management of these children. 
The education of the disabled children under this scheme 


will continue up to the senior secondary school level and 
included vocation 


al course equivalent to the senior 
Secondary grade. 


A disabled child in receipt of any scholarship /assistance 
under some other scheme from State /Central Government 
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will not be eligible for any of the benefits under this scheme 
unless he is willing to forego the other sources of assistance. 
Procedure for Implementation 

© The implementation agency should set up an administrative 
cell under an officer not below the rank of Deputy Director to 
implement, monitor and evaluate the programme. These 
officials will be chosen for their special qualification in this 
field or if they are not so qualified, will be trained in a course 
conducted by the NCERT or some other designated 
organizations. This cell will identify the areas and 
institutions for implementing the scheme. 

@ Itis preferable that in order to properly plan and supervise 
the implementation of the scheme a number of developmental 
blocks should be selected for operation of the scheme, rather. 
then scattering the schools under this scheme all over the 
state. Within the area of a selected block all the desired inputs 
should be provided in the schools covered. 

© To identify disabled children in the blocks/districts where 
the scheme is yet to be implemented, the first task should be 
to provide suitable orientation to all schools teachers in the 
area for conducting the survey: for identification of disabled 
children in general schools. Teachers may be provided Rs. 
100/- (to be shared by teachers) for conducting this survey. 
IED cell should provide printed survey forms for 
identification of these children. Assistance up to Rs.10,000/ 
- may be provided to IED cell for this purpose. These efforts 
should be supplemented by publicity through mass media. 

© TheState level cell will make arrangements for equipment, 
learning materials, staff, etc., the cell will also set up the 
machinery for assessment of the disabled children. Whenever 
survey has been conducted by any other agency it would be 
utilized and augmented with the survey of disabilities not 
covered by earlier survey. Monitoring and evaluation of the 
scheme at the state level will be carried out by the cell. The 
cell will ensure that the information regarding the scheme is 


widely known. 
Assessment of the Disabled Children 


@ The co-ordinator of the programme will be responsible for 
arranging for the assessment of the children and monitoring 
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their progress on an ongoing basis. A three-member 
assessment team comprising a doctor, a psychologist and a 
special educator will be formed. The State/UT assessment 
team would function under the administrative cell. 
Specialists will be drawn up on consultation with the state 
health department wherever district rehabilitation centers 
have been established, its resources for assessment may be 
used. NGO’s with infrastructural facilities may also be used 
for assessment purposes. 


Average cost of an assessment should not exceed Rs.150/- 
per disabled child. It will be necessary to examine a large 
number of children to select those considered suitable for 
placement in an integrated programme. Members of the 
assessment team would be given TA and DA as per state 
Govt./UT Administration Rules. 


The assessment report should be comprehensive enough for 
educational programming. Profile of what a particular child 
can or cannot do during testing situations should be 
adequately reported. The report should specifically indicate 
whether the child can be put directly into school or should 
receive Preparation in special school/ special preparatory 
class in early childhood education centers specifically 
equipped for this purpose. Functional assessment can be 
carried out by the teacher so that the educational programme 
can be started for these children. 

Sending Proposals for Grant 


Following are some of the procedures to be implemented by State 
Governments and voluntary organizations for applying for the grant 
under this particular scheme. 

Procedure for Grants to State Goovt.’s / UT Administrations 


The State Govt.’s/UT Administration should formulate their 
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information regarding areas covered, the number of disabled children 
covered, and names of schools, teachers training programmes 
conducted etc. The proposal should specify clearly whether for the 
purpose of various allowances to the disabled children the State 
Government rates have been taken or in their absence the rates given 
in this scheme have been adopted. The proposals will be examined 
in the Ministry and 50 per cent of the approved grant for the year 
will be released as first installment. The remaining 50 per cent of the 
grant will be sanctioned as soon as the State/UT Administration 
reports utilization of at least 75 per cent of the grant sanctioned 
earlier. The request for release of I installment should be accompanied 
by an implementation report and a detailed statement of expenditure. 


Procedure for Grant to Voluntary Organizations 
The voluntary organizations desirous of implementing the scheme 
should send their application in the format through the concerned 
State Govt./UT Administration (with a copy endorsed directly to 
the Ministry). The State Government should give its views within a 
period of three months regarding the organization’s eligibility, 
suitability, relevance of the proposal and the capacity of the agency 
to implement it. Comments should be sent by the State Government 
even if the proposal is not recommended giving reasons therefore. 

Inorder tobe eligible for financial assistance under this scheme 
voluntary organizations, public trusts and non-profit making 
companies should: 

© have proper constitution of articles of association. 

© havea properly constituted managing body with its powers 

and duties clearly in the constitution. 


secure the involvement, on voluntary basis 


© bei sition to i 
ce s for furtherance of their 


of knowledgeable person 
programmes. 

© notdiscriminate against any person or group of persons on 
the ground of sex, religion, caste or creed. 

© notbe run for the profit of any individual or a body of 
individuals. 

© notdirectly functi 
political party- 

e notinany manner 


on for the furtherance of the interest of any 


incite communal disharmony. 
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Only those eligible agencies which have been in existence for 
three years would be considered for assistance under this S 
This requirement may be waived in respect of agencies with specially 


qualified workers or which can otherwise justify a special 
consideration. 


If any agency is already receiving or expecting to receive grant 
from some other official source for a project for which application is 
made under this scheme, assistance under this scheme will be made 
after taking in to consideration the grant received, or likely to r: 
received from such other official source. It should also be ensure : 
that an agency already in receipt of a grant from any part of tha 
liability be a grant to be sanctioned under this scheme. 


The proposals of the voluntary organization with ne 
recommendation of the State Govt./UT Administration should < 
sent to the Ministry of Human Resource Development (Departmen! 
of Education) Government of India by the end of December even 
year for the following financial year. The proposals will be eo 
in the ministry and 50 per cent of the approved grant fora year W 3 
be released as first installment and the remaining 50 per cent afte i 
the agency reports utilization of at least 75 per cent of the cae d 
sanctioned earlier. The request for release of 2nd installment shou is 
be accompanied by a progress report and statement of expenditur 4 
The grant will be remitted to the agency directly through Deman 
Draft/Cheque drawn in its favour by the Ministry of Human 
Resource Development, Department of Education. 

Benefits for Children with Disabilities 
Facilities for Disabled Children 


® A disabled child 
facilities at the rat 
The facilities sho 


may be given the following kinds a 
es prevalent in the State/UT conce en 
uld as far as possible, be given in kind. P 
case similar incentives are not being offered by the + 
Govt./UT Administration under any other scheme, 
following rates could be adopted: 


— Actual expenses on books and stationary up to Rs. 400/- 
per annum. 


— Actual expenses on uniform up to Rs. 200/- per annum: 
— Transport allowance up to Rs. 50/- per month. P 
— Ifa disabled child admitted under the scheme resides in 
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hostel of the school within the school premises, no 
transportation charges would be admissible. 

— Reader allowance of Rs. 50/- per month in case of blind 
children after Class V. 


— Escort allowance for severely handicapped with lower 
extremity disability @ Rs. 75/- per month. 


— Actual cost of equipment subject to a maximum of 
Rs. 2000/- per student for a period of five years. 


© In the case of severely orthopaedically handicapped 
children, it may be necessary to allow one attendant for 10 
children ina school. The attendant may be given the standard 
scale of pay prescribed for Class IV employees in the State / 
UT concerned. 

© Disabled children residing in school hostels within the same 
institution where they are studying may also be paid 
boarding and lodging charges as admissible under the State 
Government rules/schemes. Where there is no state scheme 
of scholarships to hostlers, the disabled children, whose 
parental income does not exceed Rs. 5000/- per month may 
be paid actual boarding and lodging charges subject to a 
maximum of Rs. 200/- per month. However, disabled 
children not be placed in hostel, unless the required 
educational facilities are not available in the nearby schools. 


© Severely orthopaedically handicapped children in school 
hostels may need the assistance of a helper or an ayah. A 
special pay of Rs. 50/- per month is admissible to any 
employees of the hostel willing to extend such help to 
children in addition to his/her duties. 

In a rural school where at least 10 handicapped children are 
enrolled, capital cost for the purchase of school rickshaw 
and Rs. 300/- per month for the rickshaw puller will be 
provided under the scheme. In such cases, no transport 
allowance will be payable to the students. 


Evaluation Aspects of the Programme as Per the Scheme 
Evaluation and Monitoring 


State Government administrations can identify institutions/ 
agencies to take up concurrent evaluation of the programme in 
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selected areas/schools. The cost of such evaluation studies would 
be re-imbursible to the State Government under the scheme. The 
Central Government may undertake a summative evaluation of 
implementation at the end of the plan period. 


Quarterly progress reports may also be furnished to the Ministry 


of Human Resource Development (Department of Education) witha 
copy to NCERT. 


Schemes in the Context of States 


The basic structure of the Constitution of India as reflected in the 
preamble ensures social, economic and political justice as well az 
equality of status and of opportunities to all citizens of India. It is 
thus constitutional obligation of the State to ensure equal justice 
and equality to all citizens including persons with disabilities. 
Similarly, the Directive Principles of State Policy desire that the State 
shall strive to promote welfare of the people by securing and 
protecting them as effectively as it may be a socially desirable. 


The State policy regarding right to work in case of disabled 
persons is enshrined in the Directive Principle under Section 41 of 
the Constitution of India. It states that the State shall, within the 
limits of its economic capacity and development, make effective 
provision for securing the right to work, to education and to pubis 
accessibility in cases of unemployment, old age, sickness an 
disability, and in other cases of undeserved wants. 


National Policy on Education (1986) 


For the first time, the policy considered education for all as one of the 
cherished goals of national development. Universalization ° 
Primary Education is a step towards realization of this goal. The 
policy recognizes thatnon-enrollment and drop-out of special grouP® 
of children is one of the major difficulties in the realization of this 
Boal. One of the special groups, which has received inadequate 
attention so far, is that of children with disabilities. Outlining the 
Steps for ensuring equal educational opportunities for the children 
with disabilities, the National Policy of Education states that the 
objective should be: “to integrate the physically and mentally 
handicapped with the general community as equal partners, te 


prepare them for normal growth and enable them to face life Wi 
courage and confidence”. 
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The Plan of Action (1987) 

The Plan of Action also stresses that as education of children with 
disabilities in special schools is very costly, it will be ensured that 
only those children whose needs cannot be met in common schools 
be enrolled in special schools. Once they acquire communication 
skills and study skills, they will be integrated in regular schools. 


Central Scheme of Integrated Education (Revised 1987, 1990 and 1992) 


With the emergence of the National Policy for Children (1974), which 
envisages coverage of children with disabilities as well, the Ministry 
of Social Justice and Empowerment introduced this scheme. It was a 
centrally sponsored scheme with 50 per cent financial support to 
the State Governments by the Ministry for this purpose. The scheme 
was liberalized during April 1981 providing for 100 per cent 
financial support to State Government. In addition to other facilities 
such as setting up of an assessment room, resource room, and special 
pay to special teachers, etc. 

The Scheme envisages coverage of all categories of visual 
impairment with the exception that impairment of 20 per cent to 40 
per cent or less may only be entitled to assistive devices. It also 
envisages provision of reader allowance of Rs. 50 per month in case 
of blind children after Class V. 

Project Integrated Education for the Disabled (PIED) 


The National Council of Educational Research and Training 
(NCERT) implemented PIED during 1987 with the financial support 
from UNICEF in order to strengthen implementation of IEDC within 
the framework and goals of the National Policy on Education. 
UNICEF provided support for development of instructional 
materials, training of personnel, mobilizing community support, 
training of parents and coordination of the project in remote and 
rural areas and difficult places. The approach adopted under PIED 
was Composite Area Approach and different models were adopted 
to experiment this approach. 
District Primary Education Programme ( DPEP) 
Evolving from the national experience with area specific projects is 
anation-wide plan, popularly known as District Primary Education 
Programme, to put local communities in charge of education. 
From the year 1995, the education of children with disabilities 
has also been included as integral component of the programme. All 
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such children in the selected districts would be enrolled for inclusive 
education at the primary level. 


Sarva Shiksha Abhiyan (Education for all Campaign) 


The Sarva Shiksha Abhiyan is a historic stride towards achieving 
the long cherished goal of Universalization of Elementary Education 
through a time bound integrated approach, in partnership with 
States. This movement promises to change the face of the elementary 
education sector of the country, assumes to provide useful and 
quality elementary education to all children including those with 
disabilities in the 6-14 age group by the year 2010. Itmakes a provision 
up to Rs. 1200 per child for integration of disabled children as per 
specific proposal. 

Persons with Disabilities Act (1995) 


To give effect to the Proclamation on the Full Participation and 
Equality of the People with Disabilities in the Asian and Pacific 
Region, the Parliament enacted the Persons with Disabilities (Equal 
Opportunities, Protection of Right and Full Participation) Act, 1995 
which came into force with effect from 6th February, 1996. 


The Act desires the appropriate Governments to prevent the 
occurrence of disabilities, ensure access to education, identify suitable 
posts and reserve vacancies, reserve admissions to educational 
institutes, promote non-discrimination in built environment and 
tead and promote research. The Act also provides a mechanism for 
its implementation and affirmative activity. It regulates functioning 
of disability development organization and desire provision of social 
security. The Goverment of India has already appointed a Chief 
Commissioner and a few State Governments have appointed 


Commissioners for Persons with Disabilities under the Act. 
RCI Act 


The Constitution of the RCI for regulating the training of 


rehabilitation professionals, maintenance of a Central Rehabilitation 


Register and for matters connected therewith or incidental thereto is 
again a step 


: inthe right direction. It provides a regulatory mechanisr 
or development of human resources in the field. A large number © 
courses have already been started for the visually impaired persons: 

National Trust Act 
The National Tru 


ot fon Well i ism, Cerebral 
Palsy, Mental elfare of the Persons with Autism, 


Retardation and Multiple Disabilities Act, 1999 has 
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been enacted to enable and empower persons with disabilities to 
live as independently and as fully as possible where they belong. It 
deals with the problems of persons with disability who do not have 
family support or whose parents/ guardian have died. 

The Constitution of the National Trust is a bold step in respect 
of care and protection of persons with disabilities who need some 
custodial care and support. The Government of India has already 
appointed a Chairperson and a Chief Executive Officer to promote 
functioning of the Trust. A large number of Local Co-ordination 
Committees have already been approved at the district level under 
auspices of the Trust. 

The existing service spectrum encompasses services initiated 
and supported by the Central Government, a number of services 
promoted and funded by the State Government, a large number of 
projects and programmes implemented by Non-Government 
Organizations (NGOs) operating at local, regional and national 
levels, and services supported by a number of International Non- 
Governmental Organizations. 

Unit Summary 

@ To achieve the goal of education for all, children with 
disabilities were brought under the scheme of Integrated 
Education for Disabled Children (IEDC), initiated by the then 
Ministry of Social welfare in 1974 which was later on 
transferred to the Department of Education, Ministry of 
Human Resource Development in ‘80s, being implemented 
through State Government and other autonomous 
organizations. 

e As part of scheme, special training for the hearing impaired, 
mobility and orientation training for the visually impaired, 
daily living and communication skills having for children 
with other management training are included in the scheme. 

© The implementation agency will set up an administrative 
cell not below the rank of a deputy director to implement, 
monitor and evaluate the programme. 

@ Arrangements for equipment, learning materials staff etc. is 
the concern of the state including assessment of children for 
disabilities and evaluation of the programme. 

e Both the State Government and voluntary organization 
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desirous of implementing the scheme can submit 
applications. 

Benefits of the scheme to children with disabilities include 
actual expenses on books, uniform, transport reader and 
escort allowance, actual cost of equipment etc. 


Evaluation of the IEDC programme is the responsibility of 
the State Government. Quarterly progress reports of the 


programme need to be furnished to the Ministry of Human 
Resource Development. 


Check Your Progress 
1. Choose the Correct Answer from the Alternative for each item Given 
Below: 
1. IEDC scheme was initiated in the year: 
(a) 1968 (b) 1958 
(c) 1978 (d) 1988 
2. IEDC scheme comes under the Ministry of: 
(a) HRD (b) Education 
(c) Science and Technology (d) Social Welfare 
3. Actual expenses on books and stationary under the scheme 
per annum about: 
(a) Rs. 100 (b) Rs. 200 
(c) Rs. 300 (d) Rs. 400 
4. Rs.75 per month for severely disabled is for: 
(a) Reading allowance (b) Transport 
(c) Actual expense (d) Escort allowance 
SÀ 


I. Answer the Following Questions: 
1. List the eli 


The maximum limit for actual cost of equipment provided 
under this scheme is: 


(a) Rs. 2000 
(c) Rs. 4000 


(b) Rs. 3000 
(d) Rs. 5000 


gibility criteria for seeking assistance of the IEDC 
scheme. 


2. State the benefits of the scheme for children with disabilities- 
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3. How is the evaluation of scheme done in the context of the 
State Governments? 
4. Briefly write on PWD Act, 1995. 
5. Discuss any three schemes implemented for people with 


disabilities. 
Assignment/ Activities 
1. Discuss and report on the various schemes implemented for 
people with disabilities. 


2. Briefly discuss the procedure to be implemented to avail the 
IED scheme of the Government. 


Points for Discussion / Clarification 


After going through the unit you may like to have further discussions 
on some points and clarifications. Note down those points. 


Unit-5 
PROMOTION AS A CONDUCIVE SOCIAL 


ENVIRONMENT FOR INTEGRATION/INCLUSION 
STRUCTURE 


e Introduction 
@ Objectives 
Family Involvement and Counselling 


te 
pa 


t 
” 


Importance of Family 
Parental Attitudes 
Co-ordinated Approach 
Family Counselling 


Sensitization of School Authorities 


e Peer Group Acceptance and Tutoring 


$e 


Relationship between Acceptance, Rejection and Learning 
Dynamics of Co-operative Learning 

Dynamics of a Competitive Peer Tutor 

Role of Regular Teachers as Facilitators of Mainstreamed 
Classrooms 

Areas of Instructions Individualized for Both Handicapped 
and Non-handicapped Students 


e Sensitization of Local Bodies and Government Officials 


Mobilization of Community Resources and Community 
Participation 

Role of NGO’s in the Promotion of Integrated and Inclusive 
Education 

Unit Summary 

Check Your Progress 

Assignments/ ‘Activities 


“Points for Discussion/ Clarification 


5 


Promotion as a Conducive 
Social Environment 
for Integration/Inclusion 


Introduction 

The successful education of children with special educational needs 
is not the tasks of the ministries of education and the schools alone, 
it requires the co-operation of families and the mobilization of the 
support of the community, voluntary organizations and the public 
at large as well. Experience from countries and areas that have 
witnessed progress in equalizing educational opportunities for 
children and youth with special educational needs suggest several 
useful lessons and among them include parent partnerships, 
community involvement and involvement of non-governmental 
organizations. 

Objectives 

On completion of this unit you will be able to: 

e understand the significance of parental involvement and 
family counselling. 

e@ need for peer group acceptance and peer tutoring in 
integration /inclusion. 

e become aware of ways and means of sensitizing school 
authorities, local bodies and government officials. 

e know the means of providing conducive environment by 
mobilizing community resources, NGOs and community 
participation. 

Family Involvement and Counselling 
The family is the primary social institution in the development of 
the child. Observations reveal that family has come to stay as the 
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most effective system for fostering and sustaining development of 
the child. Parents as volunteers in the classroom provide them an 
opportunity to understand teachers role and the teaching 
methodologies. Parents can thus serve as facilitators, supporters, 
learners, teachers, partners and policy makers, thereby contributing 
significantly in the process of rehabilitation. 


The influence of early environment in the life of an individual is 
significant. It is therefore important that the formative years of a 
child’s life especially a child with disabilities be spent ina congenial 
atmosphere, where there is understanding and tolerance, so that 
self-confidence and initiative is developed. 


Children with disabilities very often become victims of ne gligence 
and isolation. Due to social stigma, some are confined within four 
walls of the house, while others are not given adequate motivation 
and opportunities resulting into improper educational development 
in both the cases. The family feels that they are to be fed and clothed 
and are indifferent to their emotional, social or intellectual needs. 


These conditions often create other deficiencies and hamper the 
normal growth of the child. 


The very nature of blindness as well as religious myths and 
illiteracy makes parents ignorant about its implications on the 
development of their child. Parents take time to overcome emotional 
shock and disappointment caused by the unfolding of their child’s 
blindness. As a result of this, parents have little or no faith in their 
child acquiring independence. They do not make desired efforts for 
development of compensatory skills of the child. Results of 
interventions for the Visually impaired child are not seen immediately, 
and parents lose faith in the process. Unawareness of the 
implications of blindness on the development of the child is 
detrimental to the provision of appropriate services. Absence of timely 
interventions retards them further, and the retardation is difficult to 
be remedied at a later stage. Poor families often do not have the 


human and other resources and ti f the 
child. Such fact ime to take adequate care o: 


aan ae result in a wide gap between the school and the 

Eff ite ae or the development of the child become one sided. 
orts to bridge this gap, requires good emotional climate as well as 

a variety of social experiences for the child. 

Importance of Family 

The family and the home environment is seen as the potential factor 

in the development of the child. Researchers who have recognized 
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the importance of home environment for education and development 
of a visually impaired child, Andrews and Freeman (1989) have 
published personal experiences in adjustment to visual loss with 
the help of parental support and encouragement. 

Various studies have established that families of disabled 
children must be more than passive participants in the development 
of educational plans and that the home and the educational 
environments are linked, especially in the case ofa visually impaired 
child. Being unaware of the right methodologies for the treatment of 
such children prevents the parents from providing possible 
assistance. The new upsurge of concern for the disabled makes it 
possible that the schools and organizations working for the visually 
impaired children offer guidance and counselling programmes to 
their families. The parents of these children should be involved in 
planning the educational programmes. 

Studies reveal that parents with minimum schooling and middle- 
income background learn sufficient skills to carry out programming 
in natural settings. In order to make this work, it is imperative that 
parents should closely participate in the programme in conjunction 
with professionals, for sometime before they are able to handle 
children independently. 

Parental Attitudes 

Parents only know the feelings of having a visually impaired child. 
The immense joy of giving birth to a healthy child is replaced by 
distress and disappointment. The grief may lead to many reactions 
and recovery from which always take a long time. 

Thus parental reactions range from acceptance and over- 
protection and even to that of denial or rejection. Thus, these attitudes 
either positive or negative do play an important role in the future 
planning for the child. In this context positive parental attitude must 
be established seeking the services of a social worker, child 
psychiatrist/ psychologist as early as possible. 


Co-ordinated Approach 

In order to enable the parents of children with disabilities understand 

the importance of family in the growth and development of the child 

and their attitudes moving out through a myriad of changes, it 

becomes very important that the following professionals be involved: 
e The neo-natologists in close collaboration with the 
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ophthalmologist generally informed parents about the 
blindness of their child. 

© The special educator has an important role to play since he 
will have more time than the medical specialists to provide 
the parents with emotional as well as professional advice. 


The psychologist must not only help parents to overcome 
the crisis, but also to educate the parents on handling 
psychological effects of blindness. 


A social worker can help in providing information on 
facilities for the visually impaired, changing family and 
community attitude including any type of back up services 
that may be required by the parents. 


Resource teachers and Head of schools can encourage 
collaborative activities between different professionals and 
parents through meetings and informal sessions for 
individual problems. 


Family Counselling 


© Itis important to establish guidance centers for providing 
information and support to the parents. These centers should 
comprise a team of professionals involving an ophthal- 
mologist, a special teacher, a psychologist, a social worker, 


and a rehabilitation worker, providing information and 
support to the parents. 


The family thus has the tight to information on assessment, 
placement decisions, educational programmes and provisions 
offered to their children in schools. All the support services should 
equip the family with needed information to educate their child. Of 
all the considerations given due importance, the motivation and the 


Continuous and sustained interest of the parents influence their future 
decisions and actions. 


a schools should also be integrated in these 
schools once they acquire the communication and daily living skills 
at functional level. 
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The integrated education approach made education of these 
children a part of the general system. Inclusive education is trying to 
make education of these children as an integral part of the general 
education system. This can be done oniy when the general education 
system is sensitized. The Heads of general schools are expected to 
play a vital role in the success of the integrated education programme. 
He sets the tone of the institution and provides the socioemotional 
environment for education of visually disabled children. He is the 
key to mobilize resource and establish link with other agencies. He 
is to sensitize general teachers to prepare them for the extended role 
to educate visually disabled child along with other children. In 
addition he is expected to: 

© organize orientation programme for the staff of his institution 
with the help of professionals. 

@ arrange awareness meetings with general teachers to prepare 
them for the integrated education programme and clear their 
doubts. 

e planimplementation of the integrated education programme 
covering the specific requirement in terms of material and 
human resources, workload, curriculum adjustments, 
adjustments in evaluation procedures, and involve agencies 
and persons from other sectors. 

e prepare sighted children with assistance from the staff 
through visit to special schools where these children study, 
discussing the achievements of distinguished visually 
disabled persons along with simulated games, role plays, 
etc. 

e make some efforts to provide facilities for education of 
visually disabled children in his institution with the same 
concern as he does for other children. 

© monitor progress of the IED programme, evaluate with the 
resource and general teachers and to take corrective steps, 
wherever required, for improving the programme. 

@ to perform these roles and functions, the heads of the 
institutions where IED programmes are to be introduced, 
should receive an orientation in planning and management 
of education of visually disabled children in integrated 


settings. 
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© It is recommended that the general teacher preparation 
programmes include adequate input on special education 
in the curriculum so that the general teachers are sensitized 
to the educational needs of disabled children. This 
sensitization may help the general teachers to attend to the 
needs of slow learners and learning disabled children too. 


Peer Group Acceptance and Tutoring 


Much depends on the environment the visually disabled child is 
placed in. In the initial stages of the child’s life, sighted peers may 
not have any fears or apprehension of visually disabled children. 
The attitudinal changes may start when they realize that the child 
has different behaviours and needs different educational methods 


rather than reject. Howey 
The sighted 


to be taught to i 
this interacti 


While mainstreaming handicapped students into the regular 
classroom, students may form initial impression of their handi- 
capped classmates and categorise the observable characteristics and 


attach labels to the categories as MR, LD etc. Therefore, the 
handicapped students ma 


may be rejected by their n 
mainstreaming is also an opportunity for handicapped students to 
develop the peer relationships with non-handicapped students 
necessary for maximum achievement and social development. 
Johnson and Johnson, 1980). 


Relationship between Acc 


Situation teacher can structure Positive goal interdependence (i.e. 
co-operation) negative go: 


3 linter dependence (i.e., competition) or 
no goal interdependence (i.e, individualistic efforts). > 
etitive learning situation, students work together to 
oal if and only the other students with whom they are 


Ina comp: 
achieve the g! 
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co-operatively linked achieve their learning goal. Johnson and 
Johnson (1980) further affirms that the student’s success is contingent 
on their own performance irrespective of the quality of performance 
of others. 

Dynamics of Co-operative Learning 

Working co-operatively with peers benefit all students and such a 
learning situation provides: 


more direct face-to-face interaction among students. 

an expectation that it will facilitate ones learning. 

more peer pressure towards achievement and appropriate 
classroom behaviour. 

more reciprocal communication and fewer difficulties in 
communicating with each other. ! 

more actual helping, tutoring, assisting and general 
facilitation of each other’s learning. 


more open-mindedness to peers and willingness to be 
influenced by their ideas and information. 


more positive feedback and reinforcement of each other. 
less hostility, both verbal and physical, expressed among peers. 
higher trust in other students. 

more mutual concern and friendliness for other students, 


more attentiveness to peers, more feelings of obligation to 
and responsibility for classmates, and desire to win the 
respect of the students. 

stronger beliefs that one is liked, supported, and accepted 
by the other students, and that other students care about 
how much one learns and want to help one to learn. 


lower fear of failure and higher psychological safety. 


higher valuing of classmates. 
Greater feelings of success (Johnson and Johnson, 1980). 


Dynamics of a Competitive Peer Tutor 


When interactio 


n between handicapped and non-handicapped 


children is competitive, they: 


have little face to face interaction. 
expect peers to impede the achievement of their learning goals. 
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© face peer pressure against achievement and appropriate 
classroom behaviour. 


e communicate inaccurate information and frequently 
misunderstand each other. 


are closed-minded to and unwilling to be influenced by peers. 
give each other negative feedback. 


express verbal and physical hostility toward peers. 
fear of failure. 


less mutual concern and feelings of responsibility for peers 
© being rejected and disliked by classmates. 
Role of Regular Teachers as Facilitators of Mainstreamed Classrooms 


Social skills can be taught by carefully planned modelling 
Programmes. Regular teachers can become successful facilitators of 
mainstreamed classrooms through the use of social skill instruction 


and appropriate individualized instructional methods. For 
handicapped students: 


© Appropriate behaviour need to be modelled. Handicapped 
students need the opportunity to practice demonstrated 

behaviours. 

Appropriate behaviours need to be promoted. Handicapped 


students need the Opportunity to correct behaviour when 
signalled. 


Appropriate feedback need tobe given along with corrective 
guidance to the handicapped students. 


factual information abou 


Areas of Instructions Individualized 
and Non-handicapped Students 

The proper individualization 
mainstreaming to provide 
students with their least resi 


for Both Handicapped 


of instruction will make it possible for 
handicapped and non-handicapped 
trictive environmentand least restrictive 


Promotion as a Conducive Social Environment... 85 


alternatives. The learning situation has a direct relationship with 
acceptance/rejection. All students could benefit from individualized 
instruction in basic skills, higher level skills, management 
procedures, time management, use of materials and equipment, note 
taking and study habits. 

Sensitization of Local Bodies and Government Officials 


The successful education of children with special educational needs, 
is not the tasks of the ministries of education and the schools alone, 
it requires the co-operation of families, and the mobilization of the 
support of the community, voluntary organisations and the public- 
at-large as well. Experience from countries or areas that have 
witnessed progress in equalizing educational opportunities for 
children and youth with special educational needs suggests several 
useful lessons. 

Community Involvement: Decentralization and local-area-based 
planning favours greater involvement of communities in education 
and training of children with special educational needs. Local leader 
should encourage community participation by giving support to 
representative associations and invite them to take part in decision- 
making. To this end, mobilizing and monitoring mechanisms 
involving local civil administration, education, health and 
development authorities, community leaders and voluntary 
organisations should be developed. 

Community involvement should be sought in order to 
supplement school activities, provide help in doing homework and 
compensate for lack of family support. Mention should be made in 
this connection of the role of neighbourhood associations in making 
premises available, the role of family associations, youth clubs and 


movements, and the potential role of elderly people and other 
volunteers, including persons with disabilities, in both in-school 
artners in the community, 


and out-of-school programmes. Various p 
including organisations of persons with disabilities and other non- 


governmental organisations, should be empowered to take the 


responsibility for the programmes. 
Role of Voluntary Organisations: As voluntary associations and 
national level non-governmental organizations have more freedom 


to act and respond more readily to expressed needs, they should be 


supported in developing new ideas and innovative delivery methods. 
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They can play the roles of innovator and catalyst and extend the 
range of programmes available to the community. 

Organisations of people with disabilities i.e., those in which 
they themselves have the decisive influence should be invited to 
take an active part in identifying needs, expressing views on 


Priorities, administering services, evaluating performance and 
advocating change. 


Public Awareness: Policy-makers at all levels, including the 
school level, should regularly reaffirm their commitment to inclusion 
and promote positive attitudes among children, among teachers and 


among the public-at-large towards those with special educational 
needs. 


Mass media can play a powerful role in promoting a positive 
attitude towards integration of disabled persons in society, 
overcoming prejudice and misinformation, and infusing greater 
optimism and empathy about the capabilities of persons with 
disabilities. The media can also promote positive attitudes of 
employers towards hiring persons with visual disabilities. The media 


can also be used to inform the public regarding educational provision 
and successful experiences. 


Workshops and seminars, newspaper write-ups, radio 
programmes, short-term training programmes, Audio-Visuals, Video 
Films, Slides /Posters / Slogans etc., Pamphlets / Reading Materials 
etc., Organizing Exhibitions/ Rallies etc., can be incorporated in the 
programmes in creating public awareness. 

Local Media 


Folk Songs, Street Plays, 
(Dandora), Communi 
Interactions may serve 
of production depen 
identification of local 


Mobilization of Community Resources and Community 
Participation 


Puppets, Role Plays, Dramas, Drum beats 
ty Meetings, Campaign and Personal 
as medium for creating awareness. Quality 
ds on the creativity, innovativeness and 
needs and context situations. 


The dictionary Meaning of the term “resources” refers to a total or 
collective means available to achi 
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Resources are available from three sources: 


(a) From Within: The persons as well as the family and the 
community of the individual to be served. 


(b) From the Governments and their agencies. 


(c) From Individuals: Non-governmental and institutions 
including corporate. 


Harmonizing the above resources is the biggest challenge, 
therefore putting them in proper positions and setting the right 
priority for tapping the resource is crucial. 


(a) From Within 

The resources available with the service recipient is to be recognized. 
The totally “charitable” or “fully subsidized” service of the early 
days is a contradiction to present day values and approaches. “To 
each the best and from each the possible” is today’s axiom. 
Participating, in whatsoever manner however small, promotes 
partnership endeavours. If the beneficiaries can meet the expenses 
on the services that are available in their neighbourhood, then 
services must be promoted leading to a community based, integrated 
approach. 

The programmes for rehabilitation of the blind should be need 
based, cost effective and non-institutional. It should involve the 
community, local administration and other welfare services at all 
the levels of planning aiming at social, economic and general welfare. 
Under such programmes, the home becomes a centre, society the 
setting, for the rehabilitation through active involvement and 
participation of the community. The community, particularly the 
family, should be an integral part of the rehabilitation programme. 


(b) From the Governments 
Resources from governments are the “rights” of the recipients. 
Services organizations / institutions need to consider these as their 
first preference. Securing Government resources secure the rights to 
ligence or apathy denies the recipients legitimate 
rights... The “easiness” of securing NGO support against “hard- 
ships” in securing governmental support can never bea legitimate 
excuse. Government support means not only recognition of “rights” 
but also recognition of the status of the organization/institutions. 
The Government resources come mostly from Ministries/ 
Departments of Social Justice and Empowerment, Human Resource 


recipients. Neg 


88 Integrated and Inclusive Education 


Development, Health, Education, Labour and Social Welfare. 
Functioning in water-tight compartments these departments rarely 
have any harmonious approach in resource distribution. “Resource 


allocations” should become the responsibility of the Ministries/ 
Departments concerned. 


The allocation of Government grants need to be regularized in 
such a way that the NGOs are encouraged to mobilize matching 
resources from within and from among the recipients. 


(c) From the Individuals and the Community 


A service organization to be really successful, must establish contacts 
with people who do care and participate in its programmes. 
Corporate may be encouraged to become patrons and supporters of 
services. They cannot only make monetary and material 
contributions but also personally support the same. 

Role of NGO's in Promotion 


of Integrated and Inclusive 
Education 


In India, rehabilitation services for people with visual disabilities 
have always been considered a welfare activity. Likewise, 
education was not accepted as legitimate component of general 
education and continued to be treated as a welfare activity. The 
history of the education of people with visual impairment in India 
reflects that most residential schools were established by _ 
missionaries and other social workers as charitable institutions. 
The education of people with visual impairment had to wait for 
four decades after independence to be recognized as a component 
of general education and to be included in the disadvantaged 
groups needing special attention under equal educational 
opportunities (Jangira, 1989). 
Initial Attempts 

In India, NGOs play a significant role in initiating, supporting and 
implementing a variety of services for people deemed to be the less 
Privileged in our society. The education of people with blindness 
was established in India by missionaries and other philanthropists- 
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Financial Support to NGOs 

The Government of India as well as State Governments adopted the 
policy of supporting NGOs for establishing various educational, 
training and developmental organizations for the blind. The 
Government of India evolved a Scheme of Assistance to Voluntary 
Organizations for people with disabilities in the early sixties, which 
continues to be operational and is being implemented under the 
auspices of the Ministry of Social Justice and Empowerment. 
Similarly, almost all the State Governments have adopted a grant- 
in-aid code for providing financial support to voluntary 
organizations. 

Role of NGOs 

Currently, NGOs in the country are expected to perform all functions 
of service provision, including co-ordinating with administration, 
networking with other NGOs, undertaking advocacy, mobilizing 
resources and promoting research and human resource 
development. 

Service Delivery 

NGOs providea number of services in eye care, education, vocational 
training, income generation, community based rehabilitation and 
promoting innovations. Most of the eye care in the country is provided 
by eye hospitals established by NGOs.The National Programme on 
Control of Blindness has evolved a special scheme of providing 
financial support to NGOs with eye care programmes according to 
the number of eye surgeries conducted. 

The majority of residential schools for the blind in the country 
have been established by NGOs with the assistance of grant-in-aid 
from the Government. The promotion of integrated and inclusive 
education is another area where NGOs play a major role. In Gujarat, 
the Scheme of Integrated Education is being implemented completely 
by NGOs. NGOs also provide the following services: 


Braille production. 

Employment and placement services. 

Advocacy on behalf and in support of people with 
disabilities. 


e Producing and sup 
of the country. 


plying talking books in the different parts 
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© Organizing orientation programmes. 


The concept of Community Based Rehabilitation (CBR) in India 
was also initiated by NGOs. After 15 years of successful demons- 
tration, CBR is still a major NGO activity. 


With respect to advocacy, NGOs have successfully promoted 
the cause of people with visual disabilities and supported self- 
advocacy groups for them. Such support has secured the role of 
people with visual disabilities in ensuring the effective 
implementation of the PWD Act (1995). 

International Non-Governmental Organization 


Support to Innovations: A number of international organisations 
have played a significant role in the promotion of eye care and in 
developing services for people with blindness and visual 
impairment. Some examples are given below: 


© Christoffel-Blinden Mission (CBM International) initiated, 


supported and expanded the resource centre model of 
integrated education. 


Sight Savers International supported the expansion of the 


itinerant model of integrated education and comprehensive 
eye care. 


The Danish Programme on Control of Blindness (DANPCB) 
supported the nationwide control of blindness. 


Hilton Perkins International is promoting services for 
children with multiple handicaps. 


Sense International introduced services for people with deaf- 
blindness. 


@ NORADestablished the CBR Network. 
Voluntary Organisations 


The Ministry of Social Justice and Welfare provides financial 
assistance to the Non-Governmental Organization (NGOs) working 
for the education and rehabilitation of people with disabilities and 
for providing aids and appliances for those with visual disabilities. 
Voluntary organizations have played a major role in providing 
Services for people with disabilities, at times more than the 
government. Over the years the number of voluntary organizations 
have increased and they have become more organized. Some of the 
organized NGOs include the Blind Relief Association, New Delhi, 
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the National Association for the Blind, Mumbai and its district and 
state branches, Blind Peoples’ Association, Ahmedabad, All India 
Confederation of the Blind, New Delhi, IHRDC, Coimbatore and 
National Federation of the Blind, New Delhi. International NGOs 
like CBM International, Sight Savers and Action Aid are among 
those initiating and supporting educational activities from early 
years to community based support in adult years besides these, there 
are NGOs with comprehensive schemes providing for more than 
one disability, including visual impairment. It is important to note 
that the role that NGOs and INGOs have played in formulating 
policies and providing support to government efforts and initiating 
action is commendable. 

The Indian State Policy has always encouraged the participation 
of INGOs in the development of new concepts, new approaches and 
new educational devices for the blind. The Government has often 
taken the initiative to invite experts from abroad and participate 
with them in programme implementation. Examples of this 
approach are the Danish Programme on Control of Blindness, the 
District Rehabilitation Centres, some of the integrated education 
programmes for children with disabilities, and the World Bank 
supported programmes on control of blindness. All these 
programmes have been assisted by INGOs, but implemented and 
adopted by the Government. Thus, the policy on blindness and 
visual impairmentin the country has to encourage the involvement 
and participation of INGOs at all levels of planning, programme 
development, implementation and expansion of services. 


The existing approach to the development of services for people 
with blindness and visual impairment is multi-dimensional, multi- 
pronged and multi-sectoral. A large number of initiatives have 
already been taken by Government and Non-Government 
Organisations, INGOs, blind individuals themselves, family 
members and service organizations for the promotion of services to 
people with blindness and visual impairment, including eye care, 
education and rehabilitation. An encouraging aspect is that the 
corporate sector is also coming forward to promote different services. 
This is, however, just a beginning. 

There is an immediate need to enhance the coverage, improve 
the quality of services and develop new approaches to provide 
comprehensive services to all people with blindness and visual 


impairment in India. 
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Unit Summary 


e@ The family is the foremost informal agency in the 


rehabilitation process of the visually impaired individuals, 
thus parents should be involved in planning for the 
education of their children. 


@ The Heads of regular schools play a vital role in the success 
of integrated education/inclusion. He is the key to resource 
mobilization, establishing links with other agencies and also 
in sensitizing general teachers to prepare them for extended 
roles. 

© Resources from the government are the rights of the 
recipients. The NGOs also do play a significant role in 
initiating, supporting and implementing a variety of services 
for the children with disabilities in the society. 

Check Your Prgoress A 
I. Choose the Appropriate Answer: 
1. The foremost non-formal agency in the rehabilitation of 
children with disabilities is the: 
(a) School (b) Community 
(c) Family (d) Allthe above 
2. Professional involved in bringing about attitudinal changes 
among parents is the: 
(a) Neurologist (b) Psychologist 
(c) Teacher (d) Rehabilitation officer 
3. Sensitization on disability related concept among school 
authorities can be done by: 
(a) Literature (b) Meetings 
(c) Group discussion (d) Orientation training 

4. Acceptance of a disabled child by the sighted and vice-versa 
can be established through: 

(a) Games (b) Competitions 
© Rallies (d) Peer tutoring 

5. 


Advocacy, mobilizing resources, promoting researches and 
human resource development is the role of: 


(a) School (b) Teacher 
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(c) NGO (d) Community 
II. Answer the Following Questions: 

1. State the need for family counselling. 

2. How can school authorities, local bodies and government 
officials be sensitized on the concept of integration? 
Whatis the influence of peer tutoring on peer acceptance? 
Discuss the ways and means of mobilizing community 
resources . 

5. Elaborate on the role of NGOs in promoting integrated/ 
inclusion education. 

Assignments/ Activities 


@ Discuss the need, for sensitizing school authorities, local 
bodies and the Government officials for successful 


integration. 
© Visitany two IED programmes and observe the contributions 
of the community and report. 
Points for Discussion / Clarification 


After going through the Unit youmay like to have further discussion 
on some points and clarification on others. Note down those points 


below: 
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